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Abstract

The use of educational technology has given rise to the flipped classroom in providing learners with opportunities for active learning and engaging with material inside and outside class. Many previous studies have reported students’ satisfaction in using the flipped classroom for medical, math, and English courses; however, research on using flipped classroom to enhance learners’ intercultural communicative competence (ICC) in the EFL classroom remains insufficient. Therefore, this paper studies a one-semester project in which learners developed their ICC skills through content-based instruction (CBI) in a flipped classroom setting. Twenty-six students in the English department of a private university in Indonesia participated in this study. Using qualitative data analysis, the results show that CBI and flipped classroom improved the participants’ ICC significantly. These results could be valuable for those who wish to conduct similar research. 
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1. Introduction

 The use of mobile phones and computers has become inseparable from teenagers’ lives. They can access almost everything via the Internet as their curiosity about the outside world grows higher in their age. This worldwide connectivity brings them closer to everybody across the nation; their cultures, attitudes, and beliefs. In response to this phenomenon, the English department of Universitas Muhammadiyah Gresik (UMG) offers the Cross Culture and Communication (CCC) course for the students to learn and understand more about other cultures by using technology. The objective of the CCC course is that the students are able to evaluate and communicate various cultural differences from different countries by developing good intercultural communication habits and skills, familiarizing themselves with basic concepts of intercultural communication, and understanding basic concepts of the Indonesian and Western cultures. 

CCC is one of the two courses of the English department, that was chosen to implement flipped blended classroom. Those two courses serve as the pilot project before the full flipped blended classroom is implemented for all courses at UMG. The use of flipped blended classroom for the courses at UMG is a response to the government program for e-learning at universities in Indonesia. This paper reviews how the pilot project of flipped classroom was implemented in CCC course at English department, FTTE, UMG. 

Theoretical Bases

Flipped classroom 

Flipped classroom is a new strategy developed in response to traditional teaching methods. Lectures are recorded and uploaded online, whereas the assignment is done and discussed in class. This is the “flipped” between modern and traditional strategy where the later done the lectures at class and done the assignment at home. The flipped classroom reverses traditional teaching methods, moving instruction, theoretical explanation, and knowledge introduction online, while bringing what is traditionally considered “homework” assignments into the classroom[1] (Liu, C. 2016, O'Flaherty & Phillips, 2015). In traditional classrooms, the teacher is regarded as the "sage on the stage" and one who imparts knowledge to students, while in the flipped classroom, the teacher serves as a facilitator, observing and mentoring students during in-class activities and improving students' skills and competencies. 

Flipped classroom is effective for teaching the students because they have more time to learn and to prepare the topic and they can learn the material anytime with their own learning style. According to Brame (2013) [2] and Abeysekera and Dawson (2015) [4], the key elements of what constitutes a flipped classroom include (a) an opportunity for students to gain exposure to content prior to class (e.g. recorded lectures), (b) an incentive for students to prepare for class (e.g. pre-class quizzes), (c) a mechanism to assess student understanding (e.g. graded pre-class quizzes), and (d) in-class activities that focus on higher-level cognitive activities involving active learning, peer learning, and/or problem solving.”

Flipped Classroom in Indonesia

Indonesian government is planning to use online learning by using Moodle for all of the higher education in Indonesia. Indonesian daring (pembelajaran online/ online learning) system or SPADA Indonesia (http://spada.ristekdikti.go.id) is one of the Direktorat Jenderal Pembelajaran dan Kemahasiswaan Kementrian Riset, Teknologi dan Pendidikan Tinggi’s programs to develop the equal access towards qualified learning at higher education (Panduan Admin Integrasi LMS Perguruan Tinggi ke SPADA Indonesia, 2019) [5]. Currently, Indonesian SPADA Agregator SPADA just supports LMS Moodle. The government has not developed other LMS yet (Panduan Admin Integrasi LMS Perguruan Tinggi ke SPADA Indonesia, 2019) [6]. Flipped classroom is one of e-learning implemented by Indonesian government for higher education.

To support the government program, UMG facilitates the lecturers to use Moodle for the courses. Moodle is a combination of a course management system (CMS), a learning management system (LMS), and a virtual learning environment (VLE). It allows teachers to create an online platform in which a variety of commonly-used interactive activities can be utilized by students to meet curricular goals (Ali & Jaafar, 2010; Mehrabi & Abtahi, 2012; Vánova & Kazelleova, 2012; Yaman, 2010) [7]. As technology been increasingly used in language learning, language teachers have worked to adapt a variety of platforms that can help their students improve their language skills and academic performance (Suppasetseree, S. & Dennis, N, 2010) [8]. To this end, Moodle, has shown to be a powerful teaching andlearning aid (Baskervill & Rob, 2005) [9].
Intercultural Communicative Competence (ICC)

A variety of definitions of Intercultural Communicative Competence (ICC) exist, though there is general consensus on the key goals of ICC (Deardorff, 2006; O’Dowd, 2003) [10]. Byram’s (1977) ICC model includes attitudes, knowledge, skills of interpreting and relating, skills of discovery and interaction, and critical awareness. In Byram's view, the goal is to go beyond a general understand of cultural facts and reach a deeper intercultural learning. People are encouraged to be more open-minded and less judgmental, and more reflective on cultural similarities and differences (Talkington, Lengel, & Byram, 2004) [11].

National Standards for Intercultural Communicative Competence 

As part of the research in this project, a standard for measuring intercultural understanding was needed. To this end, the National Standards of Foreign Language Education published by the American Council on the Teaching of Foreign Language (ACTFL, 2010) [12] were consulted. The 

	No
	Title
	Author(s)
	Countries
	Objective
	Methods
	Results

	1
	A Meta-Analysis of Outcomes Comparing Flipped Classroom and Lecture
	Chris Gillette, et all.
	USA, 2018
	Examining the effectiveness of flipped classroom versus traditional lectures
	Experimental and observational studies
	In comparing final examination scores, there was no significant difference between the flipped and traditional classrooms

	2
	A Study of Learners’ Satisfaction towards College Oral English Flipped Classroom
	Sainan Li
	China, 2016
	Examining university oral English learners’ satisfaction towards flipped classroom in English language instruction
	Qualitative 
	Learners are generally satisfied with flipped classroom and feel it is effective in improving speaking skills, particularly in comprehensive improvement and language use

	3
	Academic Achievements and Satisfaction of the Clicker-Aided Flipped Business English Writing Class
	 Yu Zhonggen and Wang Guifang
	China, 2015
	Examining the effectiveness of the flipped model in a business English writing course
	Mixed Method
	The flipped classroom improved students’ academic achievements 

	4
	An Action Research Study from Implementing the Flipped Classroom Model in Primary School History Teaching and Learning
	Vasiliki Aidinopoulou and Demetrios G. Sampson
	Greece, 2017
	Comparing class time for student activities in a history course with resulting outcomes, from memorization of historical content to the development of historical thinking skills


	Mixed method
	The flipped classroom experimental group achieved better outcomes in demonstrating historical thinking skills



	5
	Content-Based Instruction: A Novel Second/Foreign Language Curricular Approach
	Liaquat Ali Channa, Niaz Hussain Soomro
	2015
	Introduces underlying theoretical principles to Content-Based Instruction
	Descriptive qualitative
	Content-Based Instruction shows great potential in being adapted to a variety of educational settings, though some challenges exist

	6
	A Flipped Contextual Game-Based Learning Approach to Enhancing EFL Students’ English Business Writing Performance and Reflective Behaviors
	Chi-Jen Lin, Gwo-Jen Hwang, Qing-Ke Fu and Jing-Fang Chen
	Taiwan 2018
	Examining the use of a flipped contextual game-based learning approach in an EFL business writing challenge


	mixed methods research
	Students' English writing performance was enhanced by the learning approach; students in the flipped-learning group had fewer writing errors than those in the control group




ACTFL standards are organized into the five "C's":  communication, cultures, connections, comparisons, communities. Particularly relevant to this project are the communication, cultures, and comparisons components, as defined in the standards (ibid):

COMMUNICATION: Communicate in languages other than English Standard 1.2: Understand and interpret written and spoken language on a variety of topics
CULTURES: Gain knowledge and understanding of other cultures
Standard 2.1: Students demonstrate an understanding of the relationship between the practices and perspectives of the culture studied

Standard 2.2: Students demonstrate an understanding of the relationship between the products and perspectives of the culture studied

COMPARISONS: Develop insight into the nature of language and culture

Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons of the cultures studied and their own. (ACTFL, 2000) 

The “Cultures” category (standards 2.1 and 2.2) have three components: products, practices and perspectives. Perspectives are the underlying values, beliefs, and traditional ideas that underpin the entire culture. Products are the physical representations of those underlying beliefs “(e.g., a painting, a piece of literature, a pair of chopsticks) or intangible (e.g., an oral tale, a dance, a sacred ritual, a system of education based on perspectives” (p. 6). Practices refer to the nonverbal behaviors that accompany speech such as a bow, eye contact, or the physical distance between speakers and the linguistic choices made during a speech event.

Content Based Instruction (CBI)

Content-based Instruction (CBI), a popular teaching approach, involves target language use as a medium of instruction for both language learning and content learning (Richard and Rodgers, 2001; Stoller, 2002; Brinton, Snow, and Wesche, 2003) [13]. Depending on the course goals, CBI can take two forms, according to emphasis: language-driven (in which students’ language development is more strongly emphasized than content knowledge) and content-driven (in which the development of content knowledge is emphasized, with assistance in helping students acquire linguistic and cognitive skills). 

In particular, this study used a content driven course with theme-based language instruction, a CBI model in which the course is taught by a language teacher and “is structured around topics or themes, with the topics forming the backbone of the course curriculum” (Brinton, Snow and Wesche, 2003, p.14) [14]. Other CBI models exist, including sheltered content instruction and adjunct language instruction (Brinton, Snow and Wesche, 2003, p.14; Richard and Rodgers, 2001, p. 2016) [15].
The CBI model implemented at CCC course in UMG does not apply one of those models fully. It has its own modification model fitted with the goal of the course. CBI model for CCC is taught by a language instructor but the emphasize of the course is at the content (cross culture and communication) not at the language instruction.
A. Previous Studies on Flipped Classroom
Many researches from China, Greece have reported that flipped classroom are effective for their classes. Some medical schools claimed that flipped classroom is better than tradisional class eventhough a research from USA reported that flipped classroom has no significant impact for the class. This paper will investigate whether flipped classroom can enhance students’ intercultural communicative competence. The research about flipped classroom by using CBI in CCC course has not found yet.

Some previous studies on CBI and flipped classroom

Flipped Classroom Model in CCC

The following chart is the flipped classroom model at CCC course of UMG
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method

This research employed a descriptive study to explore how Content-Based Instruction in flipped classroom enhances the students’ intercultural communicative competence in the CCC course. The data was collected through some observations and interviews during the learning process. The observations were done by two colleagues for three times during the three learning processes which emphasized the students’ response to the flipped classroom. Their intercultural communicative competence and the interview was done by using snowball technique. The resulted data from observations and interview were then displayed and analyzed using Huberman, Miles, and Sadana’s (2014) procedures: data condensation, data display, and drawing a conclusion or verification. The students’ intercultural communicative competence was analyzed by using the national standards from the American Council on the Teaching of Foreign Language (ACTFL, 2010.

Findings and Discussion

The findings of the first observation on How to Make Friends with Westerners showed that the students were enthusiastic in class, and they paid attention and gave responses in class. Many of them were ready to engage with the course as they had registered on Moodle and read the materials (PowerPoint slides) about the topic uploaded by the lecturer a week before the class. Nevertheless, some students did not follow the lesson well, as they still did not register on Moodle, and as a result they did not read the materials in advance. Based on the interview with some students, they acknowledged that they had already learned that they should register on Moodle for the CCC course, but they still did not understand what it was for and what kind of program it was. At the first step, the lecturer only uploaded the introduction of the course in the form of a Microsoft Word document and the PowerPoint slides in anticipation that not all students knew how to join the e-learning activity. There was still no online discussion yet. As a consequence, though they were active, not all students were involved in the discussion.

For the ACTFL standard of ICC, students were able to understand and interpret written language on the topic of Pete’s First Day in China (Standard 1.2, but not yet for spoken language) from the textbook Encounter with Westerners by Don Snow. Snow’s book was chosen for the course as Chinese culture is very similar to Indonesian culture and the book is also complete with detailed explanation both from Chinese and American point of view on every cultural problem story in the book. The students could explain the problem faced by an American student (Pete) on his first day in China when he tried to communicate with some students (Chinese students). In terms of culture, students were also able to demonstrate some understanding in relation with practices and perspectives of Chinese and American culture (standard 2.1). They could explain the difference between Chinese and American cultures on making friend, what to say, how to say it, and how to behave with strangers when meeting for the first time. In Chinese culture, people are more direct to show their appreciation and to offer friendship to stranger by laughing with Pete for his silly mistakes and saying to make friend with Pete immediately, but Pete is the opposite. He does not laugh at someone’s (a stranger’s) mistake in speaking English and he needs time to decide whether or not he wants to make friends with the stranger.

The second topic being observed was stereotypes. The objectives of the lesson were for the students to be able to understand the meaning of stereotypes and able to avoid holding any negative stereotypes toward other people from different cultures. Examples discussed in the lesson included Indonesian and American stereotypes. In order to give a clear understanding about how an American stereotyped Indonesian and vice versa, and whether those stereotypes were true or not, an American was invited to the class. Students were more enthusiastic in the class, they were excited of the native speaker taught in the class for American stereotypes, and they were very active in discussion about Indonesia and some other countries including American stereotypes. Most students had already read the materials about stereotypes uploaded in Moodle a week before even though there were three students out of 26 who had not registered for Moodle yet. They said that they met with some difficulties with the Wi-Fi connection and a student said that she did not have any packet data for the internet, though they also said that they had forgotten. However, they registered on the Moodle after class, so that all students had been registered after the second observation. 

At the second observation, the students also showed improvement in Intercultural Communicative Competence (ICC) from the first observation. Even though the standards that they mastered were still at the same level (Standards 1.2 and 2.1), in the second observation they could understand and interpret both written and spoken language on stereotypes (standard 1.2) while they could do the same but only for written form at the first observation. The written language about stereotypes was in the form of Microsoft Word and PowerPoint slides uploaded in the Moodle and the spoken was the language uttered by the American lecturer (who teaches English and intercultural communicative competence in a university in Shantou, China) when he was invited to the CCC class at UMG. The students were able to understand and interpret both the uploaded documents and what the lecturer said as well. They could engage in a discussion on stereotypes and they could demonstrate an understanding of the relationship between the American and Indonesian values, beliefs, and the linguistic choices and body language on stereotypes (standard 2.1). Some of the discussion was about punctuality, tolerance, romance, and emotionality. Based on the discussion between the American lecturer and the students, the students finally understood that Americans are punctual and they would be angry or feel upset if someone is not on time, but that this was not true for Indonesians. Both Americans and Indonesians are tolerant, but Indonesians are more romantic than Americans. The former could show and tell their feeling either with words and or acts. Compared to Indonesians, Americans are more emotional. They do not hesitate to show their feeling, either sad, angry, happy or upset. They could show it through their gestures or their speech. Indonesians tend to hide their emotion.

The last observation was about The Taxi and other cultural phenomena that happen in daily life. The Taxi tells about a Chinese student’s arrival in the United States. She used a taxi to go to her university, and to her surprise, the taxi driver charged her much more for the fare than the price at the meter. 

This material had been uploaded to Moodle together with the objectives of the lesson and the Microsoft PowerPoint slides a week before the in-class meeting. The objective was that the students were able to understand everyday cultural phenomena and able to interpret those phenomena with some possibilities especially with the other people from different cultural backgrounds. The students were very enthusiasm in the class, they were very active in every discussion, able to do some performances in the class in connection with the cultural problems uploaded in Moodle a week before, showed their understanding about the other cultural problems because they already understand how to use Moodle, understand how to analyze cultural problems and the possible causes of the problem. Moodle is almost complete, the lecturer already uploaded the materials on ppt, the cultural problems and there was also online discussion but she had not uploaded any video or audio on Moodle.

In this stage, almost all students reached all the ACTFL standards of ICC. They could demonstrate that they could communicate better than the English standard as they have learnt new vocabularies and idiom commonly used for communication such as struggle with....make fun of....they also could differentiate between laugh at...and laugh with. All of those vocabularies used in the daily conversation at the Snow’s book. However, the students could not show their achievement in understanding and interpreting spoken language even though they could do that for written language (Standard 1.2). This is due to the materials uploaded in the Moodle still there was not either audio or video yet so that they did not have any opportunities to listen to the native, though their ability for this had been proven at the second observation. Their ability to understand the written language was proven by their good response on The Taxi and other cultural stories written in the interpretation cards. They could be able to present an understanding of the relationship between the practices and perspectives of the culture being discussed (Standard 2.1). They have learnt that if someone said “Let’s Skype soon!” it does not always mean that he/she is going to call them one of the possibilities is that it can be a way of saying “goodbye”. The students also perform their understanding of the relationship between the products and perspectives of the culture studied (Standard 2.2) when they presented that the people in the four seasons countries usually wear a coat in winter and when someone said, “your new coat looks nice” it can be interpreted more than a compliment or even that he/she just want to be nice at the person wearing the new coat. Also, in the case of The Taxi, the meter does not always show how much we should pay for the taxi; the fare could be far more than that. The students could explain some possibilities for that matter. The last standard is comparison. The students also could perform their understanding of the concept of culture by comparing the cultures being studied and their own. (Standard 4.2, ACTFL, 2000). For example, the driver might not be able to charge much more that what the meter shown in Indonesia as there is no certain rule or habit in giving tips for the taxi driver. The passenger may or may not give the taxi driver tip, but it is different in USA. They usually give 15% for the tip or even more if the service is excellent. Online discussion about some cultural problems was done three days before the third observation. The students seemed nervous at the first 10 minutes when the discussion was started, they only gave responses in some short sentences. After 10 minutes, they were more enthusiastic and most of them were active on online discussion.

The interview results show that some of the students got confused and met with difficulties in using flipped classroom strategy. They did not completely understand what flipped classroom was and what is the procedure of it. However, they started enjoying the flipped classroom after the 3rd meeting as they could read and understand the material a week before F2F. They said that they feel more confidence and ready for class meeting. However, they sometimes still got difficulties in downloading the materials uploaded in Moodle as the internet connection is not always good. Therefore, the lecturer did not upload any video for CCC learning as it is difficult both to upload and to download.

Students also stated that learning about other cultures is fun because they could understand many things that they did not know or misunderstand before. They also said that ICC strengthens their understanding about their own local cultures especially about traditional games. They hope that by understanding other cultures, they could communicate better with foreigners.

ConclusionS and suggestions

Content Based Instruction in flipped classroom strategy can enhance the students’ intercultural communicative competence as indicated by ACTFL standard. Students are able to learn the material a week before F2F so that they are ready for the class meeting. Learning and understanding other cultures help them to communicate with foreigners or to understand foreigners better. However, the internet connection still becomes the issue of implementing flipped classroom at UMG. This problem can exacerbate digital divisions where students who have access to digital resources will perform better than students who have less access, especially students from low-income areas (Johnson, 2013).
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Gain students understanding about the strategy implemented to the course








Explain the flipped classroom strategy


Ask students to register at the university Moodle at www.spada.umg.ac.id








Activate the


previous knowledge to think about the problems








Uploaded some ppt and relevant passages





F2F:  teacher guides  students to cooperate with each other to answer questions and solve problems





Online Learning: Teacher and students do online discussion
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