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Abstract

The Minister of Education of the Republic of Indonesia introduced the Merdeka Curriculum in 2022, which emphasizes
fostering self-regulated learners by adopting a student-centered approach tailored to their interests and needs. Self-
regulated learning (SRL) is established as a core competency standard across educational levels, from primary to high
school. Despite its significance, EFL teachers face challenges in promoting SRL in the classroom. This study aimed to
identify these challenges using a multiple-case study method, which is well-suited for examining complex issues in real-
world contexts. The findings revealed notable differences in students' self-regulation capabilities within the same
classroom, making it difficult for teachers to manage groups with varying levels of SRL. Additionally, the lack of
continuous training and professional development further hinders teachers’ ability to support SRL effectively. Another
challenge identified was the prioritization of subject matter instruction over SRL due to the curriculum’s rigid content
and pedagogical framework. These findings highlight the need for more flexible curriculum designs and enhanced
teacher training programs to address the challenges of implementing SRL in EFL classrooms.
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1. Introduction

Learning English as a foreign language (EFL) poses significant challenges, particularly in contexts where English is not
the primary language. A primary issue in such environments is the limited exposure to English outside the classroom,
restricting opportunities for students to practice and immerse themselves in the language (Khan, T. J., & Khan, N., 2016).
Given these constrain, students need to take responsibility for their learning. In this regard, Self-regulated learning is
especially important when students are required to work independently, as it enables them to manage their learning
effectively without constant guidance from a teacher (Xu et al., 2023). In 2022, the Minister of Education of the Republic
of Indonesia introduced the latest Independent Curriculum, which incorporates self-regulated learning into the graduate
competency standards for primary to high school education. This curriculum adopts a student-centered approach,
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emphasizing the concept of self-regulated learners and tailoring learning to students' interests and needs. The curriculum
marks a significant shift in Indonesia’s education system, particularly in EFL teaching, by encouraging students to select
topics, methods, and resources that align with their preferences, while teachers play a supporting role in the learning
process (Anggrella, 2023). Consequently, the advantages of self-regulatory strategies are highly appealing to teachers
who aim to help students not only master subject material but also develop lifelong learning skills.

Self-regulated learning (SRL) is an active, constructive process where learners set goals, monitor their progress, and
adjust their behaviors to achieve academic success (Zimmerman, 2011). These behaviors may include effective time
management (Lourenco & Paiva, 2024), seeking help when needed, maintaining motivation, and using strategies such as
note-taking, self-testing, or setting specific study routines (Hartwig & Dunlosky, 2012). By actively engaging in these
practices, learners can take greater control of their learning process, overcome challenges, and improve their academic
performance. Such actions help learners take ownership of their learning and persist through challenges, which directly
contributes to improved academic performance. SRL involves not only behavioral aspects but also metacognitive and
motivational components. Metacognitively, self-regulated learners are able to plan their learning tasks, monitor their
progress, and evaluate outcomes. Motivationally, they demonstrate a strong sense of self-efficacy and a sustained
willingness to engage in learning.

To effectively practice SRL, learners often use a variety of strategies, such as goal-setting, self-monitoring through
checklists or journals, using self-questioning to check understanding, and employing feedback to refine their approach.
These strategies support students in becoming more reflective and independent, which is essential for both academic
success and long-term personal development. Recent studies have emphasized the importance of SRL in fostering
lifelong learning skills (Woogul, Myung-Jin, & Bong, 2014), a study highlighted that SRL encompasses students'
thoughts, feelings, and actions, all oriented toward achieving personal learning goals. Another research emphasized that
SRL is significantly influenced by motivational and attitudinal components, suggesting that students' beliefs about their
capabilities play a crucial role in their ability to self-regulate (Teng, 2021). These insights underscore the multifaceted
nature of SRL and its critical role in academic achievement. However, putting self-regulated learning (SRL) into practice
in classroom settings comes with its own set of challenges. Not all students are naturally equipped with the skills or
mindset needed to regulate their learning. Some may struggle with setting realistic goals, staying motivated, or managing
their time effectively. Others might find it difficult to reflect on their learning progress or to choose appropriate strategies
without guidance. Teachers, on the other hand, may find it challenging to provide personalized support for SRL within
the constraints of a traditional classroom, especially when managing large groups of learners with diverse needs and
abilities, varying levels of student readiness, limited professional development opportunities, and students’ reliance on
teacher-defined objectives (Hadwin et al., 2019).

Additionally, limited professional development opportunities pose a significant challenge. Many teachers receive
minimal training on how to foster SRL in their classrooms, leaving them without the necessary pedagogical tools and
strategies to support students in developing self-regulated learning skills. Without adequate guidance, teachers may rely
on traditional instructional methods that emphasize teacher-centered learning rather than encouraging student autonomy.
Another major obstacle is students’ dependence on teacher-defined objectives and structured learning environments.
Many learners are accustomed to receiving explicit instructions and may struggle with taking ownership of their learning
process. This dependency can make it difficult for students to set their own learning goals, monitor their progress, and
reflect on their learning experiences—key components of SRL. Moreover, the classroom environment itself may not
always support SRL. Large class sizes, rigid curricula, and standardized assessments can limit teachers' flexibility in
incorporating SRL strategies. Teachers may feel pressured to cover extensive content within a short time frame, making
it challenging to dedicate time to explicitly teaching self-regulation skills. Addressing these challenges requires a
combination of teacher training, curriculum adjustments, and a shift in classroom culture to promote student autonomy
and responsibility for learning. By understanding and overcoming these barriers, educators can create a more conducive
environment for fostering SRL and equipping students with lifelong learning skills.

Understanding these challenges is crucial, as teachers play a pivotal role in fostering SRL. Research indicates that while
the concept of learner autonomy is implied in the 2013 high school curriculum in Indonesia, efforts to promote it in the
classroom have been limited (Daflizar & Petraki, 2022). EFL teachers often struggle to foster learner autonomy, as
traditional teacher-centered learning still dominates the classroom. (Salsya & Amalia, 2022). This study examines the
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obstacles EFL teachers encounter when encouraging students' SRL in the classroom. It seeks to identify the factors that
hinder the effective implementation of SRL strategies and how teachers navigate these challenges. By shedding light on
these issues, the research aims to provide valuable insights that can support the development of pedagogical approaches,
instructional techniques, and professional development programs tailored to enhance SRL in EFL contexts. Additionally,
the study aspires to contribute to broader discussions on fostering learner autonomy, maotivation, and metacognitive skills
in language education.

2. Method

This research employs a multiple case study approach as its main methodology, as it is well-suited for investigating
intricate issues in real-life contexts (Cohen et al., 2017). The study aims to explore the beliefs of senior high school
teachers. By choosing a case that is both pertinent and representative of the intended population, this research offers an
in-depth analysis of the subject. To enhance the depth of the findings interview methods were utilized to gather the data.
The combination of these methods establishes a comprehensive research design that thoroughly explores teachers’ beliefs
regarding the promotion of SRL in English instruction at senior high schools. Incorporating multiple data sources allows
for a richer and more detailed understanding of the topic (Cohen et al., 2017).

The structured interviews serve as a primary tool for examining participant opinions about the challenges teachers face in
promoting SRL. The interview guide was carefully designed based on the research objectives, incorporating the SRL
prompts to encourage detailed and reflective responses. These interviews provide valuable insights into participants’
perspectives and experiences. All interviews were audio-recorded and later transcribed for further analysis (Ary, Donald
et al., 2010). To answer the research question about what challenges EFL teachers face when promoting students’ SRL
behaviors? The researcher used the data as an interview checklist and notes. The researcher interviewed teachers to
explore their challenges in integrating self-regulated learning into their instructional practices in ELT classrooms. The
interview involved open-ended questions. The data source for this research question is the teachers who participated in
this study.

The participant in this study is a certified English teacher who has completed the Teacher Professional Education
(Pendidikan Profesi Guru/PPG) program and is currently teaching at the senior high school level in East Java, Indonesia.
She has more than ten years of experience in teaching English as a foreign language, which qualifies her as an
experienced practitioner in the field. Before selecting her as a participant, the researcher conducted an initial interview to
ensure her suitability for the study, particularly about her familiarity with and application of self-regulated learning
(SRL) strategies in the classroom. The decision to involve a teacher as the participant is based on the recognition that
teachers are central to the classroom experience and play a vital role in shaping students' learning behaviors. Her insights
into instructional practices, beliefs, and experiences provide valuable information for understanding how SRL is
implemented in real teaching contexts. Moreover, her involvement enables the study to explore the challenges faced by
teachers in fostering students' independence and capacity for self-regulation.

The teacher was specifically chosen for her expertise in language teaching, as her professional background equips her
with a deep understanding of pedagogical techniques and language acquisition. Their experience allows them to provide
informed perspectives on the practical application of SRL within the context of language learning, which often involves
specific skills such as vocabulary acquisition, grammar, reading comprehension, and speaking fluency. Teachers with
this expertise are more likely to be familiar with various instructional approaches that encourage student autonomy,
motivation, and engagement—all of which are essential for SRL.

Additionally, the selection of teacher who has experience in providing SRL-based instructional practices is important
because their first-hand knowledge of how SRL is integrated into language lessons offers insights into its challenges and
successes. These teachers are likely to have experimented with different strategies to promote self-regulation in their
students, such as goal setting, self-monitoring, and reflection. Their experience allows for a deeper exploration of the
practical realities of implementing SRL in diverse classroom settings and with students of varying skill levels.

Once the researcher has gathered the data, a descriptive analysis is conducted. The interview data is transcribed through
careful note-taking, and the key information is identified, labelled, and categorized into codes that represent teachers'
perspectives on the challenges they face in promoting self-regulated learning strategies. These codes are then refined and
grouped into broader themes to emphasize the central findings of the research. Throughout the analysis, these themes are
continuously reviewed and adjusted to ensure they accurately reflect the data and provide a comprehensive understanding
of the teachers’ experiences.
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3. Findings and Discussion

Student Mativation and Engagement

Students often rely on their teachers to provide instructions and explanations rather than take initiative in their learning.
Even when specific strategies are introduced, many students struggle to implement them consistently. For instance, one
teacher shared an experience of encouraging students to set a daily goal of learning 10 new vocabulary words at home.
However, many students failed to follow through with this practice regularly. This highlights the difficulty of fostering
independent learning among students. Even tasks as simple as selecting a topic for speaking practice can take
considerable time and pose a challenge for them.

Teacher: "Most of the Students always wait for the teacher to teach and explain what they need to do.
Sometimes, even though I've already explained and taught them certain strategies, they still don’t follow
through. For example, | once taught my students to set a daily goal of learning 10 new vocabulary words at
home, but many of them didn’t do it consistently. So, I think expecting all students to learn independently is
still quite difficult. Even something as simple as choosing a topic to talk about during speaking practice can
take them a long time and be a challenge.”

In the excerpt, Teacher A’s statement, “Most of the students always wait for the teacher to teach and explain what they
need to do,” sheds light on the strong reliance that students have on their teachers for direction. This dependency
indicates that many students are not yet equipped with the confidence or skills required to independently manage their
learning process. Instead of actively engaging with the material or taking ownership of their educational journey, they
tend to wait for clear instructions and step-by-step guidance from the teacher.

This dependence on external guidance can be a significant obstacle to the development of self-regulated learning (SRL).
SRL demands that students take a proactive role in their learning, which includes setting personal learning goals, tracking
their progress, and evaluating the effectiveness of their strategies. The teacher stated that if students are used to relying
on the teacher for constant direction, they may struggle to initiate these processes themselves. Without the confidence to
make decisions about their learning and the ability to self-monitor their progress, students may miss out on the
opportunity to develop essential skills like goal-setting, time management, and self-reflection, all of which are critical
components of SRL.

Moreover, when students depend too much on teacher-driven guidance, it can create a cycle of passive learning, where
they may only engage with the content when directed by the teacher, rather than taking the initiative to explore and learn
on their own. This can hinder their ability to adapt to more independent and self-directed learning environments, both in
and outside of the classroom.

To shift this pattern, teachers would need to gradually introduce strategies that encourage more student autonomy, such
as guiding students in setting their learning objectives, offering opportunities for self-assessment, and creating a
classroom culture where students feel comfortable taking risks and making decisions about their learning. By fostering a
more self-directed approach, students would be better equipped to become lifelong learners who can manage their
learning without relying heavily on external direction.

One of the challenges was the pupils' expectations. Teachers indicated that students want their teachers to give clearly
defined materials that facilitate the achievement of course objectives established exclusively by the teacher. These
findings align with Hadwin et al. (2019), who propose that students' expectations may act as possible barriers to their
self-regulation. Furthermore, teachers expressed differences in students' self-regulation capabilities within a single
classroom, however, they find it somewhat tough to instruct a group with varying levels of self-regulation. Teachers'
responses and usage of SRL promotion tactics may also be influenced by individual student traits, which influences
future SRL development and possibilities in turn.

Professional Development in Supporting Teachers

Furthermore, the teacher stated there is limited availability of continuing teacher training and professional development
that discuss the way how teachers should promote SRL in their classroom practice. She noted that current teacher
professional development programs more focus on subject content than on pedagogical approaches leaving them without
adequate support to implement SRL effectively.
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Teacher: "Well, as a certified teacher, I still don’t fully understand the complete details about SRL. I
understand that students should be able to learn independently or engage especially in the 'Merdeka Belajar,’
curriculum, students’ learning autonomy always be emphasized but as for the specifics of SRL, we’ve never
received in-depth training on it."

Despite being a certified teacher, the participant admits to not fully grasping the nuances of SRL. This suggests that
professional certification programs may not adequately cover advanced or contemporary pedagogical and detailed
concepts such as SRL. While the teacher understands the broader principle that students should learn independently, the
lack of detailed knowledge points to a gap in training or resources available to teachers.

This issue is linked to another challenge identified in the results about the deficiency in on-going training and
professional development. Studies have indicated that teachers lack both topic knowledge and pedagogical content
knowledge regarding SRL (Spruce and Bol, 2015). The teacher confirms they are certified teachers but also notes they
have not had thorough SRL instruction. This draws attention to a significant difference in professional development
initiatives whereby teachers could be exposed to the idea of SRL but lacks the knowledge, resources, or understanding
required for good application (Peeters, Et al, 2014).

Time and Curriculum Constraints

A further challenge stems from the constraints imposed by the curriculum. Teachers stated that the curriculum prioritizes
covering a specific volume of content within a fixed timeframe. This leaves teachers with little room to incorporate SRL
strategies, such as project-based learning, inquiry-based tasks, or reflective exercises, which may require more time to
execute effectively. The pressure to "complete the syllabus" often takes precedence over fostering deeper learning skills.

Teacher: During the observation, you 've seen my teaching modules yourself. There’s a lot of material that we
have to cover, even though the time students have in class is very limited. On top of that, there are often
interruptions, like other activities or events that cut into class time. So, | just try to be realistic—what’s most
important is that the material is delivered. I don’t push myself to use too many complicated teaching
techniques."

This highlights the restrictive nature of standardized curricula, which often prioritize content delivery over the
development of transferable learning skills like SRL. A further problem implied by certain teachers emphasizing the
precedence of subject matter instruction over self-regulated learning (SRL) is the constrictive nature of the curriculum for
both the content and pedagogical approach employed in the course. Research indicates that teachers' metacognitive skills
as self-regulated learners significantly influence their understanding and promotion of SRL in students.

However, standardized curricula often emphasize content delivery, leaving little room for teachers to develop and apply
these skills, thereby affecting their capacity to foster SRL in the classroom (Brenner, C.A., 2022). Teachers, therefore,
may feel pressure to focus predominantly on covering content, rather than on teaching students how to regulate their
learning processes. This emphasis on content delivery limits the opportunities for students to practice SRL, as activities
that foster self-regulation—Ilike goal setting, self-monitoring, or self-assessment—can take time away from the strict
adherence to content coverage (Chitra E, Hidayah N, Chandratilake M, Nadarajah VD., 2022).

4. Conclusion

Teachers also see their roles evolving from traditional knowledge deliverers to facilitators and guides who provide
students with the necessary support to actively manage their learning. This shift reflects a more modern educational
philosophy, where the teacher's role is to scaffold learning, create opportunities for self-discovery, and provide
constructive feedback that helps students improve their self-regulation skills. This is consistent with research by
Zimmerman (2013), which suggests that students benefit from guidance on overcoming obstacles and developing
strategic thinking to solve problems on their own. Moreover, the study reveals that teachers employ a variety of strategies
to encourage students’ cognitive and metacognitive development.

The study identifies several critical barriers to effectively implementing self-regulated learning (SRL) in the classroom.
One major challenge is students' preference for structured, teacher-driven learning. Many students expect clear
instructions and detailed materials, preferring a more passive role where they wait for teachers to define learning
objectives and steps. This reliance on teacher-led guidance makes it difficult to foster the independent thinking and self-
management skills necessary for SRL.
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Another significant barrier is the lack of sufficient professional development and training for teachers. Without adequate
training on how to integrate SRL strategies into their teaching, many teachers may struggle to adopt these approaches
effectively. Teachers often report feeling unprepared or unsupported in developing the skills to help students become
self-regulated learners. This gap in professional development can limit the effective implementation of SRL practices in
the classroom.

Curriculum demands also play a role in hindering the adoption of SRL. In many educational systems, curricula are tightly
structured with specific content that must be covered within a set time frame. This can limit the flexibility teachers need
to incorporate SRL strategies, which often require more open-ended and student-cantered approaches. Teachers may feel
pressured to focus on meeting curriculum objectives and preparing students for assessments, leaving little time for
fostering the skills that contribute to self-regulated learning.

Furthermore, the diversity of students in the classroom adds another layer of complexity. Students come to class with
varying levels of readiness and ability in terms of self-regulation. Some students may already possess the skills needed
for independent learning, while others may struggle with setting goals, monitoring their progress, and reflecting on their
learning. This disparity requires teachers to differentiate their instruction and adapt their strategies to meet the needs of
all students, which can be challenging, particularly in classrooms with large numbers or varying student abilities.

To overcome these challenges, the study suggests the need for a more flexible and tailored approach to teaching SRL.
Teachers would benefit from ongoing professional development focused on SRL strategies and learning how to create
environments where students feel empowered to take ownership of their learning. Additionally, adapting the curriculum
to provide more space for student-driven learning and offering personalized support for students at different stages of
self-regulation could help address the diverse needs within the classroom.
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