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Abstract

Assessment has various types in education program. Even, it was as one of aspect in determining the students’ skill.
Additionally, one skill which is as the last skill in language acquisition is writing. Since it is the last, means it is difficult
to be learnt moreover to be assessed. When writing is difficult to be assessed, the teacher has to know and understand
various type of assessment for writing. This study was conducted to describe types of alternative assessment for writing
skill in 2" semester of Industrial Engineering at University of Muhammadiyah Gresik in academic year of 2016/2017 and
also to describe implementation of Alternative Assessment for writing skill in second semester of Industrial Engineering
at University of Muhammadiyah Gresik which used descriptive qualitative. There were two lecturers of D1 English
Language at UMG who were as the subject of this study which were selected by questioners about the alternative
assessment for writing skill. The data collected by observation in K and L classes of Industrial Engineering Department.
Additionally, the interview was done with two lecturers and some students. The finding of this study showed that two
lecturers applied alternative assessment with same type. Those were writing sample, conference, and teacher- feedback.
Furthermore, the implementation of alternative assessment in writing skill was done by asking and drill the students in
composing writing to make them comprehend about writing composition and be more confident for composing writing.
After they comprehended then they could compose full text. When the students practice in writing, the lecturer guided
them by discussing face to face or in whole class. The feedback had to be given to develop the students’ motivation in
writing. When the motivation was high then the students could improve their writing composition and help the students
to revise their writing” work. It can be concluded that alternative assessment for writing skill which have been applied are
writing sample, conference, and teacher-feedback. The writing sample uses as the practice by composing sentence then
compose text to know the progress. The conference can be held in face to face with lecturer and with whole class.
Additionally, the feedback can be given during activity and after activity in spoken and written by directly or indirectly.
The researcher suggests the further researcher to conduct at another level. The researcher hopes that there will be further
research on the implementation of alternative assessment for writing skill in different field or study with different subject
and different focus.
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1. Introduction

Various assessments have been applied by the teacher to evaluate the students’ ability in order to achieve the learning
aim which helps the learners for their learning process in education field. As Nodoushan (2004) stated that the
assessment supports the learning and develops the students’ learning. Additionally, according to Nasri (2010) said that
assessment can help the education quality because lifelong learning skills and performance in any educational context can
be improved. Therefore, the teachers apply assessment in different ways such as portfolio assessment, formative
assessment, self- assessment, traditional assessment, and etc. One of assessment is portfolio assessment which lets the
teacher to gather the students’ assignment. According to Samad (2012) portfolio assessment is as a collection of students’
work which is going to be analyzed by the teachers. It means that the teachers need to collect students’ work over a
period of time in order to know students’ skill progression. Additionally, portfolio can help the learners to be more
independent in their learning. In the same line, Tabatataei (2012) told that the main goal of portfolio is to make the
learners be autonomous in making decision, able to do self-assessment and becoming active learners.

29



Journal of English Teaching, Literature, and Applied Linguistics Vol. 1, No. 2; August 2017

Another assessment is self-assessment. As the name which is self- assessment, it refers to assess students” work by the
students themselves. The learners are not only able to assess their work but also able to reflect in order to enhance their
skills. According to Harris (1997) self-assessment can boost the students to be more active in their learning.

Even though the teachers use different kind of assessment which are stated by some theories, but not all assessments are
match with the students. Because the students have different level of ability. Furthermore, the implement of assessment is
not as the recommendation by the specialist or handbook or we can say the assessment approach which is recommended
by the specialist sometimes different with the implementation. In the same line, Milnes and Cheng, (2008) said that there
is a divergence of approaches which are recommended and those essentially carried out by classroom teachers.

Although there are four skills in learning English which have to be assessed, but here one of skill in English learning
which is discussed is writing skill. As the productive skill, writing is not easy to be achieved because the learners have to
produce written product. This skill is the most difficult ability to teach and assess. As Nodoushan (2014) writing skill is
the most tough language ability to teach, and even to assess.

The teacher needs to design the appropriate writing assessment for the students. The authentic situation is necessary to be
built during teaching learning process. Even the assessment is based on the authentic condition too. In the same line,
Bennett and Gitomer (2009) argued that teachers should develop assessment structures as document what students have
completed, help recognize how to plan teaching, and turn the testing condition into a meaningful educational experience.

In order to give proper task to the students, the teacher needs to know and understand some kind of writing assessment.
The teachers need to increase their knowledge about various assessment which can interest their students. In line with
Kroll (1990) states that raising useful and effective language students’ skills is an accurate task when the teacher lacks of
experience and fails to provide right practice. At what time it comes to writing, the teacher‘s work is even more difficult.
Improving writing requires the teachers’ use of authentic tasks, organized lessons, and real-life experiences (Nodoushan,
2014).

The goal of language learning is to develop the students’ skills, it means the teachers have to assess students’ skill in
proper way systematically. According to Linn and Miller (2005) defines assessment as a systematic procedure of
collecting information about students’ progress to the learning goals. Similarly, Dhindsa et al. (2007) states that
assessment is a key teaching component and learning, “an organized process of data collecting” about students’
improvement. Another assessment which has been existed for many years ago is paper-pen assessment which is as
traditional assessment. As in the national examination, the government implements multiple choice to measure students’
skill. Yancey (1999) notes that in the 1950s and 1960s there were many writing assessments conducted by using multiple
choice tests of grammar, usage and mechanics. Although it is traditional, but many educators still implement it in writing
class. In other hand, alternative assessment, it defines as the assessment method which is used to be alternative to
traditional assessment in order to assess students’ ability. According to Lopes (2015) defines alternative assessment as
any assessment method which is an alternate to the traditional tests. Additionally, Puhl (1997) states that alternative
assessments let students to establish their understanding and own meaning of what they have learnt in the class.

Additionally, the alternative assessment have a number of advantages. Such as Lopes (2015) states that alternative
assessment gives benefits in allowing the students to be assess every day in classroom, providing the students’ weakness
and strengths, multicultural complex when properly managed, and extending the day-to-day in the classroom activities as
in the placement of the curriculum. Getting alternative assessment, the learners can correct their ability every meeting
since the teacher provides their strengths and weakness. Furthermore, there is a research about different kind of writing
assessment which was conducted by Ketabi (2016). It discusses about the methods of assessing writing in Iranian EFL
classes. The study shows that most frequent methods among teachers of adult and young learners were writing essays and
dictation respectively.

Based on the explanation above, assessment for writing skill has various ways. Additionally, writing skill suitable to be
applied for alternative assessment than traditional assessment. According to Assessment, Accuration and Accountability
described that traditional assessment such as paper pencil test is useful for receptive skill. It means that alternative
assessment is useful for productive skill such as writing (Anwar & Arifani, 2016; Anwar, 2016 a; Anwar, 2016 b;
Asmara, Anwar, & Muhammad, 2016).

Furthermore, primary study was done by giving questioners to the lecturer of D1 English language at UMG. Among total
lecturer which are 12, the 10 lecturers have filled the questioners. The result shows that all lecturers have applied
alternative assessment in different types. However, the limited time is considered, so industrial engineering which has
two lecturers is chosen to be the subject of this study. In sum, the researcher is interested to conduct research which its
aim is to know kind of alternative assessment activity which apply by teacher, to describe types of alternative assessment
for writing skill implemented in second semester of Industrial Engineering at UMG and to describe implementation of
Alternative Assessment writing skill in second semester of Industrial Engineering at UMG.
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2. Methods

This research investigates the alternative writing assessment in the Industrial Engineering at UMG. Additionally,
according to Harwell (2011) qualitative methods uses to construct a theory from the detail provided by the participant.
This study tries to find the types of alternative assessment for writing skill and to find the implementation of alternative
writing assessment for writing skill in Industrial Engineering at UMG. Furthermore, the goal of this research is not to
calculate how many lecturer use alternative assessment strategy in writing skill.

Subject of the Study

The subject of this study is the lectures of D1 English language at UMG. The preliminary study was conducted by giving
questioners to the lecturers of D1 English Language at UMG which is total 12 lecturers. The questionnaire is focused on
the types of alternative assessment for writing skill. Out of 12 lecturers, there are 10 lecturers who have answered the
questionnaire. The questioners result shows that all 10 lecturers have applied alternative assessment with different way.
However, among 10 lecturers, the researcher chooses two lecturers who have high score. It means that they have applied
alternative assessment in writing skill more than other lecturers. The two lecturers teach Industrial Engineering which
consist of two classes which are K class and L class.

Research Instrument

There are two main instruments for this study which are observation and interview. The instruments are used to collect
the data which related to this study. The first is observation is conducted in the second semester of industrial engineering
writing class about the implementation of alternative assessment for Writing in that class and alternative assessment
activity in writing class. The second instrument is interview which is done for knowing unclear data from observation
which cannot be seen from it. Furthermore, the researcher acts as planners, implementers, data collectors, analyzer,
interpretation of data, up to the stage of reporting research results.

The observation is companied by video recording. Additionally, there is observation form to analyze the implementation
of alternative assessment in writing. The observation form is adapted from Ercilia (2016). It consist of some types of
alternative assessment which are portfolio, writing sample, conference, summarizing, reflective writing, teacher-
feedback, pair-feedback, and self- assessment. Those types be compost some characteristics.

The next instrument is interview with the lecturer. It is companied by audio recording. The interview is about the
information which cannot be seen from observation. The interview is semi-structured interview which lets the researcher
explorers more related to implementation of alternative assessment.

Data Collection Procedures

Several techniques will be used to gather data for this research. Those techniques are observation and interview which
are applied in order to gain information about the alternative assessment for writing skill implemented by the lecturer in
second semester of Industrial Engineering. As stated by Ary, et.al (2010) that there are three most common data
collection method which are observation, interview, and document or artifice analysis. In addition, data collection can be
stopped when the data have answer all the research problem in this study. The following is the procedure for collecting
data:

Observation

The first data collection is done by observation which is in the industrial engineering class at UMG. The total meeting in
industrial class for writing skill is 15 meetings but the meeting depends on the students’ need which can be less than 15
meetings. Furthermore for this research, the observation will be around six times in two classes of industrial engineering
which are K class and L class. Each class consist of three meetings.

The observation is focus on the lecturers’ teaching which implement alternative assessment for writing skill. As Ary, et.
Al (2010) stated that qualitative study focused on describing the setting, behavior, and interaction. Furthermore, the
observation will use video recording to record the implementation of alternative assessment in the classroom.

Procedures for Conducting Interview

The interview will be conducted after the observation finished in order to confirm the result of observation or the unsure
activity during apply alternative assessment. Based on Ary, et. Al (2010) interview is used to collect data about opinions,
beliefs, and feelings from people about situations in their own words.

Audio recording is companied as a tool to prevent losing any specific information. The researcher will also take a note
during the interview to write some information which can be used to give for next questions
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In addition, semi-structured interview is used. Before conducting the interview, the researcher lists some questions. Then,
during the interview, the researcher asks detail questions which related to the previous question. Those questions have
relation with the implementation of alternative assessment which have been done by the lecturers.

Technique of Data Analysis

The next step of this study is data analysis which the goal is to analyses the collected data. After finishing in collecting
data, the researcher immediately analyses the data because it can be time consuming since the qualitative research has
many data. This research analyses data by using three process which are reduction, displaying, and drawing conclusion.
According to Miles and Huberman (1994) described that data analysis consist three processes which are data reduction,
data display, and drawing conclusion.

Data
collection

Data
reduction

Conclusions:
draving/verifying

Figure 1. Components of Data Analysis: Interactive Model by Miles and Hubeman (1994)

Data Reduction

This process allows the researcher to reduce the data collection which does not have any connection with the
implementation of alternative assessment. The reduction is done in order to focus with the issue have risen in this study.
According to Miles and Huberman (1994) stated that data reduction relate with the process of simplifying, selecting,
abstracting the data from written field note or transcription. While the data reduction comes from observation
transcription and recording in the writing class of industrial engineering at UMG Then, the data discards the activity and
information which are unimportant with the focus of this study. Furthermore, the appropriate or important activity and
information related to the implementation of alternative assessment is collected and kept.

Data Display

After reducing the data, the researcher displays important data and information with the focus of the study. The
researcher displays data which is appropriate with the types of alternative assessment which have been applied and
implementation of alternative assessment. Data display for this study is from the transcription and narration which are
made by the researcher based on the writing class observation. Miles and Huberman (1994) said that data display is part
of data analysis which is a process deciding related data should be entered in the cell or which related data should be
display. Additionally, data display in this study is not only from writing class observation but also from interview with
the lecturers of industrial engineering in second semester at UMG.

Drawing Conclusion

The last process in data analysis is drawing conclusion which analyses the data in order to obtain conclusion for the
study. The researcher analyses from the observation recording which has been transcribed. Additionally, interview which
has been transcribed is the second analysis.

The purpose of this drawing conclusion is to give the clear the virtualization which type of alternative assessment activity
implemented and how the alternative assessment implemented for writing in second semester of industrial engineering at
UMG. The conclusion of the result interview with the lecturer give the clearest to understand how the alterative
assessment apply for writing in industrial engineering. As Miles and Huberman (1994) told that conclusion are confirmed
as the process of analysis.

3. Discussion

This study focused on investigating the implementation of alternative assessment for writing skill in second semester of
industrial engineering at UMG. Some types of alternative assessment were described by Ercilia (2016) which were
portfolios, writing samples, learning logs or journals, conferencing, s-0-s summary, feedback, peer feedback, self-
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assessment, and reflective writing. Observation form was used for finding the types of alternative assessment which were
implemented by T1 and T2. And the result showed that both lecturer applied writing sample, conference, and teacher-
feedback. Additionally implementation of alternative assessment which were applied by the lecturers could be concluded
into some descriptions.

The first was writing sample. The lecturers asked the students to compose sentences as the practice then ask them to
compose full text procedure text in order to identify individual writing, so it can be used as tool to reflect their work and
as tool to recognize their written work.

The writing product which was used in this present study was composing sentences, memo, and procedure text. Those
were the writing product used for implementing writing sample. As Hamayan (1995) told that any writing product could
be applied for assessing the learner’s language proficiency and learners’ progress. The presents study showed that writing
sentences were applied first then text about memo and procedure text were applied in order to assess and see the
progression in students’ writing. Furthermore, the lecturer drilled them in composing sentences in front of the class to
make them practice many times for comprehending writing composition. In same line, Swanto and Din (2014) stated that
drilling technique affected writing performance which improved the students’ English writing performance.

The second type was conference. The lecturer asked the students to discuss about their writing work. After they finish the
assignment, then the students face the lecturer to correct together with the lecturer. The students can share their
understanding related to their work. When they do not understand, the lecturer helps them by giving clue or explanation.
It can be used as tool to assess the students’ participant and written work.

The conference in this study was conducted both in whole class and face to face. It was same line with the theory of
Brown and Hudson (1998). They stated that conference involved the students to consult related to their own work to the
lecturer. So” discussing about the writing work with lecturer or whole class by lecturer’s guiding were called conference.

The third type is teacher-feedback. The lecturer applied both feedback written and orally. By feedback, the students can
enhance their writing skill since they know their mistakes. After doing the task, the lecturer gave time for the students to
share comment related to the students’ writing orally and written on the students’ writing work.

Additionally, there was previous study about the implementation of teacher feedback in students’ writing. It was
conducted by Ainiah (2015) which was to describe the implementation of teacher-feedback. This was qualitative research
which was found that the teacher implements teacher corrective feedback in the students’ writing on two ways. The first
was direct corrective feedback. The teacher corrected or revised the students’ error by herself directly, from incorrect
become the correct one. The second was indirect corrective feedback. The teacher just circles, crosses, puts some error
codes, or writes some notes to the students’ error.

In the same line, the present study found that teacher-feedback was applied direct and indirect way. The direct way was
feedback which was given by writing the correct word on the paper. While indirect way was as giving underline or cross
about the error of the words. Furthermore, the finding in the present study applied oral-feedback which was giving
comment and correction orally by giving clue related to the students’ writing work which was as indirect way for giving
feedback to the students. Additionally, the lecturer had to provide feedback to the students in order to motivate them to be
better in composing writing. Brookhart (2018) stated that the students could lose motivation for improving writing when
they did not receive feedback.

Furthermore, the previous study which was done by Wubshet and Menuta (2015) showed that English teacher did not
give equal level in process and product during the assessment. It is contrary with this result of the study which the
lecturers let the students to practice writing and also gave space for producing written product. Moreover the lecturer
gave some opportunity to the students for producing writing such kind of sentence and text. The lecturers claimed that
when the skill was productive such as writing, then the students had to produce writing product. In addition, the students
like when composing sentence or text whether in front of the class of on their paper.

To short, in writing skill the students had to get practice in order to comprehend the writing and be more confident for
composing writing. After they comprehended then they could compose full text. When the students practice in writing,
the lecturer guided them by discussing face to face or in whole class. The feedback had to be given to develop the
students” motivation in writing. Because the motivation was high then the students could improve their writing
composition and help the students to revise their writing’ work.

4. Conclusion

The researcher gets some conclusions after analyzing the data. Those conclusions are written to answer the research
questions. The first research questions is what is alternative assessment for writing skill implemented in second semester
of Industrial Engineering at UMG. It can be concluded that the lecturers applied writing sample, conference, and teacher-
feedback. Those are the types of alternative assessment for writing skill which have been implemented by the lecturers.
The next research question is how is the implementation of alternative assessment for writing skill in second semester of
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Industrial Engineering at UMG. The implementation of alternative assessment consists of three types. Those are writing
sample, conference, and teacher-feedback was applied in various ways. The writing sample used as the practice by
composing sentence then composes text to know the progress. The conference can be held in face to face with lecturer
and with whole class. Additionally, the feedback can be given during activity and after activity in spoken and written.
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