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Abstract

This study purposed to develop language learning materials to support literacy skills of Seventh D grade students at
SMPN 2 Wonoayu. Classroom Action Research design was employed in this study. The data were collected through
document study, observation, questionnaire, and test. The findings show that the literacy coverage of English language
learning for Seventh D grade students includes reading simple descriptive texts and writing simple and meaningful
descriptive sentence. The rich language learning environment materials were developed in various texts such as topical
vocabulary, grammar focus, everyday expression and language game, need to be developed. The quality of the developed
descriptive text material is good based on the result of the expert judgments and the result of questionnaires. The
descriptive text material was effective to support Seventh D grade students’ literacy skills based on the result analysis on
the literacy skills. The post-test result was significantly higher than the pre-test scores. Thus, the material is
recommended to be used as supplementary material to support students’ literacy skills of seventh D grade at SMPN 2
Wonoayu.

Key words: DeBeBino game, Descriptive text, literacy skills.

1. Introduction

In learning English, there are four skills that must be learnt by the students, they are: listening, speaking, reading, and
writing. Moreover, they are four aspects of learning a language that must be learnt: grammar, vocabulary, pronunciation,
and spelling. From those skills and aspects of language learning, reading and writing takes crucial role in communication.
Young learners are surrounded with not only pictures, but also words, in their school, on social media, on television, at
home, in their surroundings, and in other places. The world can tell many stories if the young learners can recognize and
understand what are around them. Being literate is indispensable to survive at this era.

One of this research focus is improving literacy skills of seventh D grade the student’s learners. The Curriculum 2013
suggested for Excellence defined literacy as a set of skills that permits a learner to connect in the society and in learning
fully, through the different forms of language and range of texts which can be usefully valued by the society
(www.curriculumforexcellencescotland.gov.uk, 2012). This mean that literacy let the learner to experience and develop
their skills in using language to be able to communicate effectively both face to face or in written communication. Thus,
literacy skills become the root of English mastery in communication based on K13 revised 2017.

The most important role in supporting the success of language learning at the age of children is not only the availability
of human resources (teachers) who have special qualifications for language learning children (Teaching English for
Young Learners or student on Descriptive material that support language learning. The process of learning and teaching
usually takes place not a real context and oriented only to the textbook, but also browsing at the internet, so The students
have the opportunity to improve literacy skills (reading and writing)especially for expressing the real objects and issues
that can be found in their environment.

As stated in http://www.teachervision .fen.com/curriculum-planning, there are some weaknesses in using textbooks as
the only source of teaching and learning in the class:

In teaching English, especially junior high school students, teachers can spread their way of teaching by develop the
material through creating innovative activities for students which still relate with the syllabus and the materials to have
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the students joyful learning, In this Case we used DeBeBino game to get the result of the data in this research. When the
students are learning a language, it is a must that their environment should be enriched by language so that it could
support those learners’ language learning. Basically, children have a natural interest in the environment around them
(Archie, 2003). It is also stated that interested students are motivated students, and motivation is a key ingredient for
academic achievement. Learning a language from their environment can motivate children to get better achievement
(Archie, 2003).

Learning through environment also brings many benefits besides the one that have been mentioned previously.
Environment that is enriched by the target language also helps to build the learners’ critical thinking, and relationship
skills (Archie, 2003). Young learners may have discussion, sharing their ideas with their peers to do some hands-on
activities. Besides that, he also stated that a language rich environment helps students to get more opportunities to be
familiar with the language. They can see the words and sentences around their environment. It would ease them to learn
the language.

In relevance with this, there is an education model named environment-based education where the students’ learning are
encouraged being more meaningful and useful for their sustainability (Archie, 2003). Environment based education
focuses on how to bring things in the children’s environment to their learning so that their language learning achievement
could be improved. It is supported by the Piaget’s theory about cognitive development where the children’ education
should match with the social, meaningful, and real contexts which are normally faced by the young learners in their daily
life. They will undergo the process of accommodation and assimilation in constructing their understanding when they
relate what they learn with what they know. Thus, environment takes an important role for supporting young learner
language learning.

Based on the preliminary observation of this study, the time allocation of English subject in the classroom for seventh
grade of junior schools in SMPN2 Wonoayu was only 2x40 minutes per week. It was also found that activities in reading
and writing were rarely appeared during the classroom activities. The teacher only had time to focus on one textbook for
teaching the students in classroom. These conditions of course would not be enough for encouraging the students with
adequate reading and writing activities.

This can be seen from the classroom Literacy where English is used as the language of an atmosphere of mutual trust
where students feel free to take risks and explore their own thoughts and feelings. That provides opportunities for
students to use their free time at school to develop literacy skills in English outside and in the classroom, They learn by
always taking a look on the wall of their class which will be full of literacy practice at the aim of improving their reading
habit because through the materials of rich language learning environment, the students learn and construct their own
knowledge for English by reading. This activity is expected to give impact for students’ independence in learning (self-
directed learning) which also will give impacts for students’ habit in reading, understanding, thinking critically and
logically (Winch, et al., 2006:65 in Artini 2012).

Learning environment is one condition of language learning where children are exposed deliberately and recurrently to
high-quality verbal input among students and teachers. There are five key elements of this definition: (a) exposure:
giving learners opportunity in experiencing the language, (b) deliberateness: freedom of space and time in doing
activities related to language development, (c) recurrence: repeatedly and continuously activities in language learning, (d)
high-quality input: effective learning materials, and (e) adult responsiveness: adults’ (parents and teachers) support
during the language learning process (Justice, 2003).

Designing media and materials which can be used in learning English outside the classroom to support students’ literacy
skill is not an easy effort for teachers of junior high school. For that reason, this study is focused on designing language
learning Game environment Descriptive material to support students’ English literacy schools for English subject in the
classroom (Anwar & Arifani, 2016; Anwar, 2016 a; Anwar, 2016 b; Asmara, Anwar, & Muhammad 2016).

This study is intended, first, to find out the literacy coverage of English lesson for seventh D grade students of SMPN2
Wonoayu. Second, the purpose of this study is giving a description of English literacy coverage of grade 5 students (2)
developing the Descriptive materials of language learning environment to support grade students’ English Literacy
Skills, and (3) investigating effectiveness of developed material seventh D grade students’ English literacy skills using
De BeBino Game.

2. Methods

Classroom action Research design was used in this study. It refers to improve the descriptive text materials in which the
findings of the study are used to design a new product (Gall,Gall and Borg, 2003). Research is something that takes time
to learn and do, so teachers shouldn’t feel like they have to rush into it at full speed, says Hairon. “Research is learning
by doing. It sounds logical. For example, if you want to learn how to drive, I can’t just give you a 2-day workshop,
because your skill needs time to develop. The population of this study was grade Seventh D student of junior high school
2 Wonoayu Sidoarjo with the participants are 36 students. The choice of this class is because the researcher was teaching
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in this class. Methods and strategies based on the paradigm of learning a foreign language (English) for SMP, that could
interfere with the results of data analysis can be controlled. The data were collected through document study
(photograph), scoring rubric, observation, questionnaires, and tests.

The data were analyzed in two ways: qualitatively and quantitatively. The data were analyzed qualitatively to describe
the literacy coverage of English lesson for grade seventh D students, the steps of developing the materials, the quality of
the material and the students’ attitude during the implementation of the material. The data was also analyzed
quantitatively to describe the validity, practicality, and effectiveness of the material using the DeBeBino game.

The validity and practicality of the material that were analyzed quantitatively employed criteria as follow:

Table 1. Criteria of Validity and Practicality

No Value Criteria

1 Sr > 4 485 Excellent

2 349< Sr<4485  Good

3 25<Sr <25 Below average
4 15<Sr <25

5 Sr<15

Sr is the mean score. The score that is used is using Likert scale score where score 5 is Excellent, 4 is Good, 3 is Average,
2 is Below Average, and 1 is Poor.

3. Findings

The findings of this study is displayed and discussed as follow:

The coverage of literacy of English subject for grade seventh D SMPN 2 Wonoayu is found from the document analysis
on the syllabus. As mentioned by Jay&Jay (1998) that literacy skills include abilities of using language in reading and
writing activities, the literacy coverage can be seen on the competency standard.

Table 2. The Competency Standard and Basic Competence of Reading and Writing

Skills ~ Competency Basic Competence
Standard

Reading Understanding English Understanding simple sentences in form of written and descriptive text with
writing and descriptive pictures appropriately.
texts with pictures in
simple context.

Writing  Spelling and copying 1) Copying simple sentences appropriately in the meaningful context. 2)
sentences in simple Writing simple sentence appropriately in the meaningful context.
contexts.

The table 2 above shows the competency standard and basic competence of reading that should be achieved by the
Seventh D grade SMPN 2 Wonoayu students is to understand descriptive text in simple context. The text is properly in
the meaningful context. Copying words and sentences and basic competence of reading and writing skills as showed in
table 2. Usually it is completed with pictures or illustration that can assist the students to catch the picture of the text.

Meanwhile, for the writing skill, the basic competence that should be achieved by the students is to be able to copy
simple sentences is purposed to allow the students to know the correct spelling and structure of words and/or sentences.
Besides that, students are expected to be able to write simple sentence properly in meaningful context. For example,
students can describe someone’s appearance in written form.

The observation on the teaching and learning process was also conducted to discover the how was the portion of literacy
activities executed in English subject in those schools under the study. It was observed from the classroom observation.
From the observation, it can be seen the excerpt of the English teaching and learning activity in Grade VII SMPN2
Wonoayu as follow:
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Table 3. The Excerpt of the English Teaching and Learning Activity

Topic Segment Activity

Parts of Body Pre-activity (10 minutes)  -greeting and singing songs
Whilst- Activity -teacher introduced parts of human body by touching the
(20 minutes) part of body and say the word, students repeat it.

-teacher asked students one by one to touch and
mentione name of their parts of body.

-teacher gave questions- answer quiz and said like: “Apa
bahasa Inggrisnya mata?” (“what is the English of
eye?”) then the students sho were able to answer it put
their hands up and answered it.

Post-Activity (10 -teachers gave students homework to do exercise in their
minutes) worksheet (LKS)
-teachers ended the class by singing “Good Bye” song

4. Discussion

From the excerpt above, it can be seen that the time allocated in those schools is enough only for listening and speaking
activities. There is no enough time for adequate reading and writing activities. It happens continuously since there are
many topics that should be taught meanwhile the limited time forced the teacher to just give the material that exist in the
textbooks.

Noticing the problem of limited time in having literacy skills and less creativity of teachers in conducting literacy
activities, the materials that need to be developed is the material should allow the students to have sufficient chance to
read and write. As mentioned by Watanabe (2009) that he learning processes should not only take place in class only,
therefore the material also can be used not only during the English lesson at the classroom, but also outside of it.
Moreover, Winch (2006) stated that the means of literacy program is to teach learners to interpret the meaning of text and
make them read various types of text, therefore the material that need to be developed should consists of various of texts
to encourage students’ literacy skills. According to Artini (2012), in creating rich learning environment, there are some
texts that can be given to students, they are: Topical Vocabulary (TV), Grammar Focus

(GF), Language Game (LG), Everyday Expression (EE), and Time for Stories (TFS). Those texts are developed based on
the standard competency and basic competency that exist for the seventh D grade students in those schools. The table 4
below shows the materials that need to be developed in order to support students’ literacy skills of the seventh grade
students of junior high schools in Bali province.

The criteria of a good material proposed by Tomlinson (1998) become the standard to develop the rich language
environment material. Beside that, the used of displayed board is crucial in the implementation of this material since the
material that is developed is in form of the material that will be stuck on the displayed board and students’ worksheet,
where the students write the words/ sentences. The activities of the developed material can be seen in the table 5.
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The Topical Vocabulary (TV) consists of various activities. First, it is “In My Treasure Box”. This product consisted of
exercise where students would pick letters in a treasure box and arrange it to complete some words. Since the prototype
was designed into two types: (1) product that would be stuck on the displayed board and (2) students’ worksheet, the
stuck product would be different with the worksheet where there was no letter in the treasure box. Cross (1991:136)
stated that whenever there is too much texts or there is no possibility writing the exercises on the board for each student,
worksheet is needed to cover it up. Then, Cross (1991:136) also argued that worksheet’s advantage is that it can be used
time to time and whenever students wanted to write down on it, it was allowed. In this activity, the stuck product would
show the letters in the treasure box, and then the students would see it and arrange and write down those letters to
complete the words in the sentences on their worksheet. The second exercise is “Family Members”. It used the principle
of information gap where students should see the picture showed on the displayed board and the letters below the picture.
For example: there is a picture of a mother, and then below the picture, there are letters: M_T_ER. There are still some
letters missing. Then the students should find out the missing letter and write down the complete one in their worksheet
below the picture. The third is “A Family Picture”. In this activity, there is a picture of a family and then the students
should identify their relationship by copying and completing the sentences on their worksheet. Copying sentences,
according to Maria (2012), is an excellent way to expand vocabulary. It allows teacher to bring new words and
expressions. The fourth activity is “Spider Web”. This activity is based on the concept of vocabulary network proposed
by Ghoting (2011) where there is a key word in the box at the centre of the spider web, then students have to fill in the
other box with words that related to the word in the centre box.

The second text that is developed in this material is Grammar Focus. The first activity of this kind of text is named “Pairs
of Shoes”. The stuck product of this activity consisted of uncompelled sentences with pictures of shoes after the
sentences. The sentence was like: “Dayu is a girl. (...) hair is long. Below the blank of each sentence, there was a picture
of shoe. Then, students should write down the appropriate possessive pronoun to complete the sentence in their
worksheet. They should choose which possessive pronoun that was appropriate to complete it by looking at kind of shoe
that was the pair of the shoe that existed below the blank. Therefore, the students should look at the displayed board to
see the clues (pair of the shoe and the possessive pronoun words on it) to complete the sentence in their worksheet. This
exercise employed the principle of gapped information for sentence or passage in which according to Cross (1991) it
offers exposure and writing practice for students. The second activity is called “Ratih’s Family”. The concept of copy
and revise combined by modified cloze passage proposed by Cross (1991) is used in this activities. Students read
uncompleted passage that was displayed on board, the missing words are “to be” (is, am, are). In their worksheet,
students should write down the whole passage. The third activity is named “Scramble Sentences”. This activity is about
arranging words into correct structure of sentence. According to Ghoting (2011), arranging words into sentences is not
only exposure students’ understanding about the meaning of the words, but also it practices the students to learn the
structure of sentence. The fourth activity is named “Copy and Revise”. Cross (1991) stated that by copying sentence and
writing down the correct sentence is one of effective way in learning the structure of sentence. This activity showed
students wrong sentences on board, then students should copy the sentence but they should revise it first so that the
correct structured sentences are written in their worksheet. The fifth activity is “What Time is it?”. This activity allows
students in learning how to tell time. For example: “its eleven o’clock”, “It’s a quarter past ten”, etc. The Sixth activity is

“Jumbled words”. It is like scramble sentences that have been explanation previously. The seventh activity is called
”Likes or Like?”. This activity is based on the multiple-choice cloze where according to Cross (1991) it is an activity in
completing sentence or passage with choice words to fill in the gap. There are two choices that offered: ‘like” and ‘likes’.
Here, students learn to undertsand the use of verb in simple present tense. They should write down the correct sentence in
their worksheet.

The third text, Everyday Expression consisted of some activities too. There are “What’s on the Bubble?”” and “Speech
Bubble”. These activities used principle of gapped sentence proposed by Cross (1991:272) combined with copying
information. In the sticked product, there was displayed picture of two or three children who are having conversation that
showed in the bubble. There, some dialogue was missing. Meanwhile, in the students’ worksheet, the bubbles of dialogue
were blank. Therefore, students should fill in the bubbles to complete the dialogue. The next activity is named “The
Scramble Sentence”. This activity also used principle of scramble sentence

Students’ attitude, proposed by Cross (1991:272) combined with copying the information. In the sticked product, there
was displayed picture of two or three children who are having conversation that showed in the bubble. There, some
dialogue was in a jumbled order. Meanwhile, in the students’ worksheet, the bubbles of dialogue were blank. Therefore,
students should rearrange the sentences and fill in the bubbles to complete the dialogue. The third activities are called
“Fill in the Bubble”. This activity is like the other activities in everyday expression text. However, this activity consisted
of combined activities of the previous activities. In this activity, students saw jumbled sentence in the bubble of the
dialogue as well as missing words in it. Therefore, students should rearrange the words and complete the dialogue first
and copy it in their worksheet.

The fourth kind of text is Language Game where consisted four activities. The first is the “Secret Massage”. In this
activity, students see the clues on the pro town the letters into words in their worksheet according to the clues given and
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the picture showed. The third and fourth activities are “Mystery Words” and “Find the Words”. The concept of these
activities is the same, the students see couples of letter in a picture then the students should write down the name of
picture with the letters that spread around the picture of the word.

The last parts of rich language learning material are Time for Stories. There are some titles of stories, they are: “A New
English Teacher” for topic 1, “Drawing Someone’s Picture” for topic 2, “She Studies Everyday for topic 3, and “Our
Hobbies” for topic number 4. This story used language function in every conversation showed in it. This is a short story
that consist of 3-4 sentence every page and completed by illustration so that students would be easier in understanding th
story. The students” worksheet consisted of True-False sentences where the students should write down T for sentence
that is true and F for sentence that is false according to the story (Cross, 1991). Some stories also showed W-H questions
that should be answered in the students’ worksheet.

THE QUALITY OF THE DESCRIPTIVE TEXT MATERIAL

The quality of a material can be identified by the result of validity and practicality (Nieven in Mahayanti, 2011). The
result of the validity comes from the expert judgment which used scoring rubric. The components of the DESCRIPTIVE
TEXT material that were validated included: linguistic, nonlinguistic, and content components. Meanwhile the
practicality of the DESCRIPTIVE TEXT material comes from the observation on the linguistic components consists of
three aspects that were validated, they were the use of words, sentences, and texts in the material. From the frequency of
scores for the validation of the DESCRIPTIVE TEXT material from the expert judges in term of linguistic component it
can be seen that the score that becomes the modus is score 4 which means Good as much as 47%. Beside that, the Sr
value of the expert judgment on the linguistic component of the DESCRIPTIVE TEXT material is 4.361. According to
the criteria of the expert judgment in table 1, it belongs to Good criteria. It means that the experts valuated the
DESCRIPTIVE TEXT material as a good material in term of linguistic component.

The non-linguistic component of the material, that was validated, covered the punctuation, font and size of letters, space,
the typing consistency, composition of pictures and texts, type and size of paper, and pictures and colors. From the
frequency of scores for the validation of the DESCRIPTIVE TEXT material in terms of nonlinguistic component, it can
be seen that 47% of the experts gave score 4 for the non-linguistic component of the DESCRIPTIVE TEXT material. It
was the modus of the score. Moreover, the Sr value of the expert judgment on the linguistic component of the
DESCRIPTIVE TEXT material is 4.125. It belongs to Good criteria. Therefore, it can be said that the non-linguistic
component of the Descriptive Text material can be said as a good one based on the expert judgment.

The last component is content. The content was about the uniformity of the material to the syllabus. Moreover, it was
also about the potency of the Descriptive material in encouraging students literacy skills through giving appropriate
materials for reading and writing. From the frequency of scores for the validation of the content of Descriptive material
shows that the modus of the score was 5= Excellent (86%). The Sr value of the content component of the Descriptive
material was 4.563 which can be categorized as Excellent. Thus, the Descriptive material in term of content can be said
as an excellent one based on the expert judgment.

The mean score of the expert judgment

About the whole parts of the Descriptive material was 4.308. Therefore, it belongs to the “Good” criteria in general. It
means that the experts mostly agreed that the

Prototype contained interesting pictures, meaningful activities, possible contents in supporting. Students’ literacy skills,
and so on

After being judged, then the product is out to know the practicality and effectiveness of it. From the observation sheet of
students’ attitude toward the implementation of the product in each school, it can be seen that the all of the seventh D
grade students in those schools D grade students in those schools

Under the study good attitude since the Sr value is 3.722. Beside that, the result of students’ questionnaire toward the
implementation of the product shows

That the value of Sr is 4.177. 1t means that the students of the seventh grade in those junior high schools under the study
are pleased to the implementation of the material and the material could help them to learn how to write and read English
words and sentences well. Teachers’ questionnaires toward the implementation of product are 4.305. It means that the
English teachers in those schools have same perceptions to the Then, the effectiveness of the material is showed by the
pre-test and post-test results of literacy skills conducted for the grade four students in junior high schools under the study.

1. Words are not enough
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In determining what material that need to be developed, it cannot rely on word only, so the Descriptive Text material was
developed to stimulate their sense. There must be plenty of objects and pictures to work with, and to make full use of the
schools and surroundings. Descriptive text material have been offered not only words, but also atmosphere, situations,
pictures, objects and activities that can encourage students’ literacy skills.

2. Learning the language by playing

Children like playing. They will feel happy if they are involved in a game. Playing with the language in this way is a very
natural stage in the first stage of foreign language learning. Therefore, the Descriptive text material that need to be
developed consists of various game activities which were covered in Language Game.

3. Language as language

Most eight to ten years old already have awareness that language has separate functions in different places and times. The
spoken word is often accompanied by other clues like meaningful facial expression, movement, etc. When students start
to read, the language becomes something permanent and there are fewer other clues to meaning. Through the Descriptive
text material, they can read it again and again, they can stop, and they can think about the language and work it out. The
same is true of writing. So reading and writing are extremely important for the child’s growing awareness of language
and for their own growth in the language, although both are very demanding and take time and patience to learn.

4. Variety in the classroom

The Descriptive text material that consisted of many kinds of texts offers many activities that can be done by the
students. Students guess words, read stories, fill in the gaps, read conversations, and many more activities. Moreover, the
Descriptive text material is not only given during the English class. Thus, students get more chance in doing those
activities

These help them to have high motivation and maintain theirs in learning the target language.
5. Routines

The students benefit from knowing the rules and being familiar with the situation. Using familiar situations and activities
can help the students feel at ease in doing the activities in the classroom. The Descriptive text material that is given
everyday makes the children become familiar with English. It also makes the students feel at ease in learning the
language.

6. Cooperation not competition

The Students are known as social learners. The Descriptive text material can maximize the potential for the students of
being social learners. In the Descriptive text material, it is provided activities which can help them to work in group or in
pair. Grouping the learners could involves their cooperativeness, togetherness, responsible, respect and encourage them
to use the target language in communicative ways.

7. Grammar

Young learners still have difficulties in abstract thing. It means it is hard for them to understand grammar. To help the
learners aware of the language learnt — the structure — the Descriptive text material to provide activities which help them
in absorbing the target language through play and other fun and meaningful activities. The activities should enable the
students to use the queen language — correct and appropriate language - and recognize the structure of the language.

8. Assessment

In assessing the students’ literacy skills in using the language, the Descriptive text material require the students to have
students’ worksheets where they can write the exercises. The worksheets can also be used as records in order to take note
on their reading and writing skills progress. Those are the considerations in giving material for young learners that have
been fulfilled by the Descriptive text material. Since those considerations can be said as guideline in giving material of
language learning for young learners, and the Descriptive text material has been successfully fulfilled them, therefore the
Descriptive text material is suggested to be employed as a good supplementary material for encouraging the young
learners’ language learning, especially regarding to literacy skills.

5. Conclusion

Based on the findings and discussion above, it can be concluded that rich language learning environment is a good
material that offers various and meaningful learning experiences to the students. Beside that, rich language learning
environment provides time flexibility so that limited time allocation for English subject is not a obstacle anymore for the
students to get chances in learning English at school.
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In relation to the results of validity and practicality of the material, it can be concluded that the rich language learning
material’s quality is good to be implemented in order to support students’ literacy skills. Moreover, the students’ shows
good attitude during the implementation since the material is designed in various exercises and activities which make the
learning experiences more challenging for the students and absolutely enhances students’ interest in learning English.

Furthermore, from the result of literacy tests, it can be concluded that the material is effective to support students’
literacy skills. Therefore, it is suggested that rich language learning environment should be implemented in primary
schools particularly in Bali province, and generally in Indonesia to support students’ literacy skills.
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