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Abstract  

The students have their own model for learning language to reach the goal of learning. Learning style is the way of 

the students to decide the effective and efficient way to sense, remember, process, and save what they have tried to 

learn. However, the students of junior high school, especially at eighth grade, they have their own learning style to 

learn the language, but they have not known yet which learning style that can help them achieve English achievement. 

Meanwhile, there are four kinds of learning style. Those are converger, concrete, conformist, and communicative 

learners. This quantitative study wants to investigate whether there is correlation between students’ learning style and 

English achievement. The researcher gave the questionnaire which was adopted from Willing (1988) to the students 

to find the students’ learning style. 25 students of Muhammadiyah junior high 1 Gresik grade 8A were given the 

questionnaire. Then, the researcher gave writing test to 17 students who have converger and concrete learning style to 

know their English achievement. The result of this study showed the different result with the previous study. The 

previous study showed that converger and concrete could give impact on students’ academic achievement. This study 

showed that there was no significant correlation between converger learning style and English achievement. On the 

other hands, the result of concrete learning style has the similar result with the previous study which showed significant 

correlation between concrete learning style and English achievement since the subject of the study was high school 

students.  
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Introduction  

 

In learning English in education program focuses on language skills and components. Brown (200: 232) 

explained that the language skills include of speaking, listening, reading, and writing, while for language components 

include of vocabulary, grammar, and pronunciation. In other hands, students should apply those language skills and 

components in their daily life. The students will find their own model to learn. The model of learning is really needed 

to reach the goal of learning, especially in learning language. They will use their own model which they feel comfort 

to learn. Some of them, they like to feel and watch, feel and do, think and watch, and think and do during they learn. 

All of them are kinds of learning style which is used by the students. Those learning styles can be explained as 

behavior, attitudes, and factors.  

Learning style can be defined as the way for giving stimuli and respond to the students during they learnt 

(Soghra, Ali, and Mohammad (2013)). In other hands, Ayu (2012) gave explanation that learning style is the way to 

the students decide the effective and efficient way to sense, remember, process, and save what they have tried to learn. 

Based on Rajshree (2013) learning style includes of cognitive, affective, social, and psychological behaviors which 

can set as the indicators of how the students sense, how the students interact with, and how the students respond with 

their learning environment.  

According to Willing (1987) there are four types of learning style. Those are: convergers, conformists, 

concrete learners, and communicative learners. Lorna (2013) gave the explanation that there are two kinds of 

approaches which can support students’ learning. Those are acquisition learning and formalized learning. Acquisition 

learning can be called as the contained of learning. In this approach, the students learn something after they finish 
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doing the task insensitively. In other hands, formalized learning can be said as the facilitator of learning. In this case, 

the students aware that what they have learnt is included in learning process and they will reach it later.  

Mumtaz (2013) discovered that the students of college who emphasizes on learning style as their strategies 

in learning process, will get the high score for the test, prior knowledge, and efficiency than those who do not use 

learning style as their emphasize in learning. Therefore, learning style can be determined the students’ academic 

achievement.  

Alireza, Rahil, Habibah, Shafee, and Jafar (2011) explained that there are some factors which can influence 

academic achievement, such as: behavioral characteristic, psychological factors, namely, attitudes, and self concept. 

Those factors can be achieved for reaching the academic achievement. In other hands, English achievement is 

equipped from the result of the language test. Its achievement can be described as communicative as well as linguistic 

competence. The students’ English achievement (overall competence) can be achieved if the students obtained the 

English test which consists of language skill and components with different evaluation (David, 2011).  

Relate to those theories above, learning style is one of important aspect that may determine how successful academic 

achievement is. However, the students of junior high school, especially at eighth grade, they have their own learning 

style to learn the language, but they have not known yet which learning style that can help them to achieve English 

achievement. In this case, there are four kinds of learning style, but, the researcher only chooses two kinds of learning 

style. Those are concrete learners and converger (analytical learners). Those two types of learning style are chosen, 

caused this study focused on students’ English achievement in writing. The students who have concrete learning style, 

they like to learn the language in use as communication not the theory and work in group. Besides that, the students 

who have convergers style, they like to learn independently. They are more confident with their ability. They are more 

critical. So that, the questionnaires are separated to decide the subject of the students who have concrete and converger 

learner learning style.  

Moreover, the researcher simplifies the focus of students’ academic achievement into English achievement 

because the researcher wants to simplify in specific subject. To know the students’ English achievement, the students 

will get the test in specific skill. In this term, the researcher will give writing test to the students because writing skill 

can cover the skills in English. Richards and Rinandya (2002) stated that writing is the most difficult skill in learning 

language which should be mastered. However, Chastain (1988) believes that writing is a fundamental communication 

skill and a distinct asset in the process of language learning. So, learning language can achieve when we see the learner 

can compose simple writing text. Here, the researcher avoids getting the English score from teacher because the 

researcher does not know the validity of the test which is given by the teacher. Here, in this study the researcher tries 

to analyze between those two things. Those are students’ converger and concrete learning style and English 

achievement. Whether there is relationship between students’ converger and concrete learning style and English 

achievement at Muhammadiyah Junior High School 1 Gresik.  

 

a. Learning style  

Keefe and Ferrell (1990: 59) stated that learning style is a group of cognitive, affective, and psychological 

characteristic which are as the indicators of how learners sense, interact with, and respond with the environment. 

Moreover, Brown (2000) stated that learning style is the way the learners sense and process the information in learning 

process. The choice of learning style is a choice which involves the learners in deciding a condition or situation in 

their learning process. According to Wen Xu (2011), learning style is constant method of performance which 

reproduces the fundamental causes of manners. On the other hands, learning style is the connection between attitude 

and strategy in managing and organizing the information which is implicated in learning process (Nabila, Issam, Jean, 

and Amar).  

Learners prefer to learning method which includes interacting with, taking in, and processing the stimuli 

(Abbas, 2012). Patryja (2014) claimed that learning style is different with skill, but they still correlate each other in 

perceiving how the learners use the style in learning to cover their skills. From those definitions of some experts during 

two a half decades, there are some differences definitions of learning style. Keefe and Ferrell (1990), Brown (2000), 

and Abbas (2012) have the same definition which define learning style as how the students sense and process the 

information to interact with their environment. On the other hands, Wen Xu (2011) and Nabila, Issam, Jean, and Amar 

described learning style as the correlation between attitude and strategy in managing the information during learning 
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process. So, it can be concluded that learning style is the variety of learning ways which concern of learning model 

that is assumed to give the best learning for learners. Learning style is the way the learners feel, remember, process, 

and keep about what they have tried to learn.  

 

b. The Concept of Learning Style  

Generally, learning style is used in education and training. Slavin (2000) gave simple example to describe 

about learning style. If someone meets new people and memorizes the name by writing and reading, they belong to 

visual learners. While if the learners learn by hearing and saying the name, they belong to auditory learners. Learning 

style refers to individual approach in learning which is based on the learners’ preferences. Gregorc (1979: 234) 

described learning style as different behavior which is used as the indicator of the process how the learners from and 

adapt to their environment. It also gives the indication how the learners operate their mind in learning. Atkins, Moore, 

Sharpe and Hobbs (2001) proposed that learners give different respond in learning process because their responds are 

influenced by their thinking, experience, environment, and current task. All of them refer to individual learner’s 

learning style.  

A few decades, there are some variety of learning style and model which have been developed by some 

experts. According to Coffield, Moseley, Hall, and Ecclestone (2004) in one of effort suggestion from Curry (1983) 

there are three level of learning style approach. It is called Curry onion’s model. The model consists of cognitive 

personality style, information processing style, and instructional preferences (see Figure 1).  

  

 
 

c. Learning Style and Cognitive Style  

Some researchers used learning style as the description of cognitive style. James and Gardner (1995) 

explained that even though learning style and cognitive style can correlate each other, but learning style is used wider 

in the term of psychology. According to Woolfolk (2001) the difference between learning style and cognitive style, 

refers to the way to process and organize the information. In addition, Hunsaker (1981) explained that learning style 

is one of cognitive style parts which refer to the learners when they get and use the information in learning and solving 

the problem. However, in the term of research, cognitive style is commonly used than learning style.  

According to Garity (1985) learning style is commonly used in experimental study to describe the domain of 

learning such as thinking, recognizing, and remembering. Learning style and cognitive style is different according to 

Dunn, Dunn and Price (1981). The numbers of style elements are one of the factor to differentiate between learning 

style and cognitive style (Riding and Cheema, 1991). On the other hands, Hong and Milgram (2000) featured an 

important different between learning style and cognitive style. They described the cognitive style as the style which 

is not noticed the learner’s effect of interpersonal and intrapersonal characteristic, whereas the learning style gives 

more attention to the personal social and situational preferences in formal settings. 

 

d. Learning Style Model 

Keith Willing (1987) in Skehan (1998: 247-250) produced learning style model as divided into four types, as 

following:  
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 Convergers: The students who have this learning style, they prefer to work independently. They do not like 

work in group. In this situation, the students are more confident with their own abilities. They are more 

critical and can require their learning concept. They tend to be practical. 

 Conformists: The students who have this learning style, they prefer to learn language more than using it. 

They are more dependent in learning language and happy to work in non-communicative classrooms. 

 Concrete learners: The students who have this learning style, they enjoy learning something from their own 

experience. They prefer to learn the language as language use and language communication than as a system. 

They like playing the games and working in group. 

 Communicative learners: The students who have this learning style, they learn the language as language use 

oriented. They prefer to use language for communicating with other people. They are more comfort practicing 

the language and like using language outside the class confidently even they make mistake. In this case, they 

will be happy if the teacher guides their learning process.  

However, the researcher chooses the students’ learning style categories to categorize the students who have 

learning style which focus on learning language as language use and communication because the importance of 

learning language is for communicating each other using international language for transferring their ideas and 

interacting with the other through English. In addition, the researcher categorizes the students into concrete and 

converger as the categories which will be correlated into English achievement in writing. On the other hands, the 

researcher needs to balance between the students’ interest through their learning process and the goal of learning.  

 

e. Academic Achievement  

Academic achievement is a crucial in education which is used to indicate the students’ competence. 

According to Joshi and Srivastava (2009), academic achievement is the students’ level of competence success which 

is got from the school-tasks of specific subject. Then, Parveen (2014) defined academic achievement refers to the 

ability which is got from the test in specific subject which is assigned by teacher.  

Moreover, Lawrence and Vimala (2012) stated that academic achievement is a knowledge measurement 

which is got in formal education which is indicated by test score. In the simple form, the term of academic achievement 

can be defined as the measurement to reach the successful from teaching and learning process which is given the 

number as the symbol score. The academic achievement will determine whether the students considered to be success 

or not and as the consequence, Coetzee (2011:30) also agreed that academic achievement is very important in 

education.  

So, it can be concluded that academic achievement is a tool which is used for measuring of successful in 

teaching and learning English subject which is got by the students after doing the test. According to the importance of 

academic achievement in education, it is also needed to learn about the factors which are influenced academic 

achievement. Abolmaali, et al (2014) mentioned that there are some factors which influence students’ academic 

achievement, those are (1) non-cognitive factors, such as self confidence, self esteem, learning style, and etcetera, (2) 

cognitive factors, such as intelligence, learning and thinking style, creativity, and etcetera, (3) motivational factors 

include internal and external factors which students process, (4) quality of school instruction include teaching 

strategies, school environment, and etcetera, (5) family factors, such as family environment perception and family 

support perception, (6) socio economic status, such as parents’ education and occupation, (7) a combination of 

different factors (cognitive, emotional, and behavior). Those factors should be known by the learners to achieve their 

achievement. 

 

f. English Achievement  

In this study, English achievement includes overall competence. This achievement can be said when the 

students got the English test which consists of language skill, such as: speaking, listening, reading and writing and 

language components, such as: grammar, vocabulary, and pronunciation with different evaluation, but, this English 

achievement of this study will be simplified in specific skill, that is in writing skill because the researcher wants to 

know the students’ English achievement from writing to make sure the validity score of the students’ English 

achievement. That is why, the researcher will give the writing test to the students to represent their English 

achievement. This test is given for knowing the validity of the test. To measure students’ English achievement, the 
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researcher analyzes the content standard and pass competence standard based on KTSP curriculum which is used in 

Muhammadiyah Junior High School 1 Gresik.  

First, speaking competence, there are 2 standard competences and 4 basic competences. Here, the students 

should be able to master in using some short expression, such as: asking, giving, and refusing service, thing, admitting 

and denying facts, information, asking and giving opinion, inviting, accepting, and refusing invitation, offer, agree 

and disagree, statement, showing care, opening and closing conversation in the telephone, short functional text of 

advertisement, notice, recount text monolog, narrative text orally, accurately and fluently. Second, the listening 

competence, there are two standard competences and four basic competences.  

The students have to master of responding asking, giving, and refusing service, thing, admitting and denying 

facts, information, asking and giving opinion, inviting, accepting, and refusing invitation, offer, agree and disagree, 

statement, showing care, opening and closing conversation in the telephone, short functional text of advertisement, 

notice, monolog text of recount, narrative text orally, accurately and fluently in listening section.  

Third, reading competence, there are one standard competence and two basic competences. Here, the students 

have to master how the way to read the short text based on the right pronunciation, intonation, stress in word, phrase, 

and sentence, understanding or identify the contain of short text based on linguistic in advertisement, notice, recount, 

and narrative text. The last is writing competence consists of one standard competence and two basic competences. 

Here, the students have to master in identifying, arranging, composing short text advertisement, notice, recount, and 

narrative text accurately.  

 

 

 

 

Research Method  

a.  Research Design and Setting 

Since the purpose of this study which has been stated is to find the correlation between students’ learning 

style and English achievement, this study belongs to correlation study. This study uses correlation research design 

because this study has two variables. They are one independent variable and one dependent variable. This study 

correlates between independent variable (students’ learning style (X)) and dependent variable (English achievement 

(Y)). So, this design is applied in this research because the goal of this study is to investigate the relationship between 

students’ learning style and English achievement for the students of Muhammadiyah Junior High School 1 Gresik 

grade eight.  

This study takes the subjects using cluster sampling. The researcher chooses VIII A class as the subject of 

this study because there is a consideration of students’ score record from the previous semester which is shown that 

VIII A class is the less English achievement rather than another class in eighth grade. It also makes the researcher 

curious and interest to know the students’ learning style which used during learning process. There are 25 students are 

in VIII A class. In this case, after giving the questionnaire, the researcher simplifies into 17 students for the students 

who have converger and concrete learning style to give the writing test.  

 

b.  Instrument  

There are three instruments which are used in this study in collecting the data. Those are questionnaire, 

interview, and test.  

The questionnaire tends to measure the students’ learning style about English subject. Students’ learning 

style questionnaire which is used in this study is adopted from Willing (1988) and it will be translated in Indonesia. 

The questionnaire which is used in this study concerns on the assessment of learning style’s types which are 

compressed of concrete learners, convergers (analytical learners), communicative learners, and conformists (teacher-

oriented learners) toward students’ English achievement.  

Test is used to check the understanding of the students during they learn English. Since the researcher focuses 

on English achievement, the researcher gives a writing test which is in writing test to check whether the students’ 

English achievement can reach or not. The material in writing test is the material which exists in the students’ text 

book as well. This test includes composing story of their best experience in their life. The students are given a piece 
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of paper for composing short story about their holiday. Before composing a short story, students should compose the 

outline of their story.  

The writer chooses structure interview to collect the data from the students in eighth grade in English subject 

especially in writing activities. The reason of choosing this type is because the writer has already made the questions, 

so the students just answer the questions from the interviewee. The researcher uses snowball interview sampling to 

find the interviewees. There are four students of VIII A class who are interviewed. It consists of two students female 

and two students male. Those four students are chosen based on the observation, they are good interviewee in 

identifying the problems. 

 

c.  Data Collection and Analysis  

The researcher needs variable of both students’ learning style and English achievement. Learning style 

variable is got from the score of learning style’s questionnaire which is analyzed by the researcher by totaling the 

points which are based on the scores given and the scores are interpreted by giving general descriptions of students’ 

learning preferences while English achievement variable is got from writing test which is given by the researcher 

which is analyzed by the researcher using rubric of writing test. The researcher analyzed it using the rubric.  

In this research, the form of the data is continuous/interval and continuous/ratio data. Continuous (interval) 

data comes from learning style questionnaire and continuous (ratio) comes from English achievement. In this research, 

the independent variable (X) is continuous (interval) and the dependent variable (Y) is continuous (ratio). Thus, to 

know the correlation of those two variables, the researcher uses Pearson’s r. As Muijs (2004) explanation that if the 

researcher wants to now the correlation between continuous (interval) and continuous (ratio) variables. The researcher 

needs to use a rank of correlation coefficient like Pearson’s r.  

There are two variables in this research, the score of learning style’s questionnaire and the score of English 

achievement. The correlation coefficient vary between -1 and +1which -1 indicates a perfect negative relationship, +1 

indicates a perfect positive relationship, and 0 indicates no relationship. 

 

 

 

 

d.  Result  

After analyzing the data all the questionnaires of learning style which had been answered by the students, the 

researcher accumulated the score of the questionnaire. The researcher classified each student’s learning style based 

on the students’ answer in the questionnaire. There were four kinds of students’ learning style. Those are converger, 

conformist, concrete, and communicative learners toward reaching their English achievement. Furthermore, the table 

below leads the description of students’ result of learning style questionnaire of 8th A grade at Muhammadiyah junior 

high school 1 Gresik.  
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From the table 4.1, it could be seen that there were 10 students or 40% students who had converger learning 

style, 7 students or 28% students who had concrete learning style, and there were 6 students or 24% students who had 

conformist learning style, the last, there were 2 students or 8% students who had communicative learners learning 

style.  

Second, for the students who had converger and concrete learning style types, they were chosen to be the 

subject of this study. There were 17 students or 68% students who had converger and concrete learning style type. 

The students who had converger learning style type, they tend to learn the language in use as communication not the 

theory and work in group. Besides that, the students who had convergers style, they tend to learn independently. They 

are more confident with their ability. They are more critical. Finally, this study would only correlate between students’ 

who had converger and concrete learning style and English achievement.  

The English achievement score of 8th A grade students of Muhammadiyah junior high school 1 Gresik 

academic year 2015-2016 was obtained from writing test. The writing test score represented the ability of the students 

in learning English. The writing score was got from three raters. Those were the English teacher, the researcher, and 

the researcher’s partner. The first score came from the English teacher. It could be seen below.  
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Table 4.2.4 The accumulation score of writing test  

After analyzing writing score of students of 8th A grade at Muhammadiyah junior high school 1 Gresik 

academic year 2015-2016, it could be concluded that their ability in achieving English was still low since the average 

of the students’ writing was 61. From the table 4.2.4, the lowest score was 30 and the highest score was 86. It also 

could be seen that some of the students had not passed the standard minimum score yet. It meant that, the accumulation 

score of writing test that some students got was still below of standard minimum score. In this case, the standard 

minimum score of learning English which had been determined by the school was 75.  

Table 4.2.4 showed that the students who had passed the standard minimum score were 5 students (30%), 

while the students who had not been passed the standard minimum score was 12 students (70%). It meant that the 

ability of the students of 8th A grade was still low in achieving English. Then, the score of writing test was used as 

the data to be correlated with students’ learning style.  

 

e. The Result of Interview  

The result of interview was got from interviewing four students of 8th A grade of Muhammadiyah junior 

high school 1 Gresik who had good interviewee in identifying the problems. The interview process was done to check 

the result of the questionnaire as well. In this case, the researcher interviewed two student boys and two student girls. 

They had converger and concrete learning style. The questions for interviewing the students had been prepared by the 

researcher. The result of interviewing the students to know their learning style could be seen below:  

 Student A (boy):  

The first student told that he often used student’s book, laptop and LCD, and television as his media to learn 

English. He liked to work in group because he thought that studying in group was easy to understand the material. On 

the other hands, he preferred to study inside the classroom because he did not like to study in crowded situation. He 

liked listening western music to learn new word. Meanwhile, he also liked to study using game and watch movie. He 
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liked to get the assignment from the teacher to test their ability and teacher helped him to solve the problem if he felt 

difficult.  

 Student B (boy):  

The second students told that he often used student’s book, laptop and LCD, television, and worksheet as his 

media to learn English. He liked to work individual because he could not concentrate if he studied together with his 

friends, sometimes studying with his friends were very crowded. Moreover, he preferred to study inside the classroom 

because he liked studying in quite situation. He liked reading story to learn new word. Meanwhile, he also liked to 

study by watching action movie to study grammar. He liked to get the explanation from teacher to make him more 

understand in his studying.  

 Student C (girl):  

The third student said that she often used student’s book, laptop and LCD, workbook, and worksheet as her 

media to learn English. She liked to work individual because she could be more concentrate well. Moreover, she 

preferred to study inside the classroom because she liked studying in quite situation. She liked reading book to learn 

new word. Meanwhile, she also liked to study with listening the music to study grammar. She liked to get the 

assignment from the teacher to test her ability because if it was only listening teacher’s explanation, it was boring for 

her.  

 Student D (girl):  

The last student said that she often used student’s book, laptop and LCD, television, workbook as her media 

to learn English. She liked to work in group because she thought that it was interesting and she could exchange idea 

with her friends. Moreover, she preferred to study outside the classroom because she wanted express her English with 

her environment. She liked listening western music and reading book to learn new word. Meanwhile, she also liked 

to study by watching western movie. She liked to get the assignment from the teacher to test her ability and teacher 

helped her to solve the problem if she felt difficult. It could be concluded that students A and D had concrete learning 

style and the students B and C had conveger learning style. 

 

f. Pearson Product-Moment Correlation 

Pearson product-moment correlation was used since the researcher got the reference from Muijs: 2004 that 

if the continuous/interval data (learning style questionnaire) and the continuous/ratio data (writing score) were used, 

it may use Pearson’s r formula. Pearson’s r was got from SPSS software by inputting both of the data, such as learning 

style questionnaire score and writing test score in different column based on its variable. The first column was for 

learning style questionnaire score, and the second column was for writing test score. After that, the researcher 

calculated both of the scores to know the correlation between students’ learning style and English achievement at 

Muhammadiyah junior high school 1 Gresik grade 8 A. The calculation of the data used correlation coefficient. The 

result of the data was shown on the table below.  
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Table 4.4.2 The result of correlation coefficient  

From table 4.4.1, the correlation between converger learning style and English achievement was 0.187. In 

this case, based on Muijs (2004), 0.187 belonged to weak correlation. Here, the correlation coefficient showed weak 

and positive value. It meant that there was weak and positive correlation between converger learning style and English 

achievement. 

In addition, from table 4.4.2, the correlation between concrete learning style and English achievement is 

0.818. Based on Muijs (2004), 0.818 belonged to strong correlation. The correlation coefficient showed positive value. 

It meant that there was positive and very strong correlation between concrete learning style and English achievement.  

Positive value here could be understood that students’ converger and concrete learning style and English 

achievement were in the same direction. It implied that students’ learning style could influence their English 

achievement. Therefore, students who had chosen the appropriate learning style, they would have high in English 

achievement. It also indicated that students needed to enhance their learning style to increase their English 

achievement. Meanwhile, for very strong correlation which existed between converger learning style and English 

achievement and strong correlation which existed between concrete learning style and English achievement could be 

used as the predictors of students’ English achievement. It meant that, the choices of students’ learning style could 

give strong influence to students’ English achievement.  

So, the correlation of students’ converger learning style and English achievement at Muhammadiyah junior 

high school 1 Gresik was positive and weakly correlated. On the other result of concrete learning style and English 

achievement at Muhammadiyah junior high school 1 Gresik was positive and strongly correlated.  

 

g. Hypothesis  
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Testing Hypothesis of this study was needed to determine whether both of the data had significant correlation 

each other or not. The hypotheses of this study were H0, H1, and H2. The null hypothesis (H0) was there is no 

significant correlation between students’ learning style and English achievement (p = 0). Meanwhile, the first working 

hypothesis was there is significant correlation between converger learning style and English achievement (p ≠ 1). The 

second working hypothesis (H2) was there is significant correlation between concrete learning style and English 

achievement (p ≠ 1). The null hypothesis could not be rejected if p-value (significant correlation) was higher than α 

(0.05).  

Based on the table 4.1.4.1, the p-value of converger learning style and English achievement was 0.605. This 

was higher than α (0.05). So that is why, the null hypothesis could not be rejected since the p-value was higher than α 

(0.05). Because the null hypothesis was accepted, so, the first working hypothesis was rejected. It meant that there 

was no significant correlation between converger learning style and English achievement.  

On the other hands, on the table 4.1.4.2, the p-value of concrete learning style and English achievement was 

0.024. This was lower than α (0.05). So that is why, the null hypothesis could be rejected since the p-value was higher 

than α (0.05). Because the null hypothesis was rejected, so, the second working hypothesis was accepted. It meant that 

there was significant correlation between concrete learning style and English achievement. 

 

h. Correlation between Students’ Learning Style and English Achievement  

From the previous explanation above, the result of coefficient correlation of this study were 0.187 and 0.818. 

It meant that there was weak and positive correlation between students’ converger learning style and English 

achievement and there was strong correlation between students’ concrete learning style and English achievement of 

8th A grade at Muhammadiyah junior high school 1 Gresik academic year 2015 – 2016.  

Because of it, positive correlation could be meant that the students who had converger learning style, their 

learning style could influence their English achievement. Therefore, students who had chosen the appropriate learning 

style, they would have high English achievement. This case could be happened because the students who had 

converger learning style, tended to work independently. They did not like to work in group. In this situation, the 

students were more confident with their own abilities. They were more critical and could require their learning concept. 

They tended to be practical. Then, for the students who had concrete learning style, they enjoyed learning something 

from their own experience. They preferred to learn the language as language use and language communication than 

as a system. They liked playing the games and work in group. Finally, the choices of students’ learning style could 

give strong influence to students’ English achievement.  

Moreover, the first hypothesis of this study was 0.001. In the same way, the second hypothesis of this study 

was 0.038. It meant that, the first and second hypothesis were lower than α (0.05). So, it could be concluded that there 

was significant correlation between student’s converger and concrete learning style and English achievement at 

Muhammadiyah junior high school 1 Gresik.  

 

i. Discussion  

Comparing with the result found by the researcher and the finding of another research, the research which 

had the similar result with this study was conducted by Rajshree (2013) about the relationship between learning style 

and academic achievement of secondary school students. The subject of this study was 200 students through random 

sampling techniques from various schools of Nagpur city in Maharashtra state.  

Here, the researcher delivered the learning style questionnaire of the students, and then he also gathered 

academic achievement for all subjects. After that, the researcher analyzed the data. Finally, the result showed that 

there was positive high correlation between kinesthetic learning style and academic achievement at secondary school 

students. In the same result from this study was there was strong and positive correlation between student’s concrete 

learning style and English achievement. Another study which is contrary with this study was conducted by Lorna 

(2013) about the relationship between learning style preferences and academic performance of students.  

Subject of this study were all the freshman students who were accepted in trimester of academic year 2012-

2013. The instruments which were used in this study were index of learning style (ILS) questionnaire. Here, the 

students could fill the questionnaire by accessing internet which the questionnaire was produced by Felder and 
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Solomon in 1997. To count the students’ achievement, it used grade point average (GPA) and the academic 

performance would purely be through grade point average in the beginning trimester.  

The researcher analyzed the data using SPSS 17.0. One way ANOVA was used to know the differences 

between preferred style and participants profile variables exist. Pearson product moment correlation coefficients were 

calculated between learning style and GPA. Finally, it was found that there were no significant differences between 

learning style preferences and the profile variable of the students. There was no significant correlation between the 

academic achievement and the learning style preferences of the participants. It had the result with this study that there 

was no significant correlation between students’ converger learning style and English achievement.  

In addition, Omid and Somayeh (2012) conducted study about the relationship between EFL learners’ 

learning styles and their L2 achievement. The subjects of this study were 131 EFL students who were selected from 

high schools in Khansar. Meanwhile, for measuring the students’ achievement in learning language, the researcher 

used general English proficiency test. Then, the result showed that there was low statistical relationship between the 

learning styles and their foreign language achievement. Its result was similar with the study which was in the first 

hypothesis. It was showed that there was low correlation between student’s converger learning style and English 

achievement at Muhammadiyah junior high school 1 Gresik grade 8A. From Parveen and Neetu (2011), they used 

secondary school students toward their academic achievement as the subject of the study. Meanwhile, the subjects of 

this study were 8th A grade students of Muhammadiyah junior high school 1 Gresik which focused on English subject 

only.  

This difference would influence their different learning style, such as for academic subjects, they tended to 

use visual, auditory, and kinesthetic as their learning style. Besides, for learning language, they tended to use 

converger, conformist, concrete, and communicative learners as their learning style. Because the result from the first 

and the second independent variable was different, so, the study showed the result for first independent variable that 

there was no significant correlation between student’s converger and English achievement. Another result from the 

second independent variable, showed that there was significant correlation between students’ concrete learning style 

and English achievement. In this case, the students were suggested to choose the appropriate learning style type which 

was in this study showed that concrete learning style type correlated with the English achievement. 

 

Conclusion  

Two conclusions are drawn based on the analysis and interpretation of the study: (1) The calculation of 

pearson’s product-moment finds the relationship (r) values are 0.187 and 0.818 at 5% level. It shows that there is 

positive and weak correlation between students’ converger learning style and English achievement and there is positive 

and strong correlation between students’ concrete learning style and English achievement for the students of 

Muhammadiyah junior high school 1 Gresik at 8th A grade. It means that students’ learning style and English 

achievement sometimes can contribute for each other to make better of English achievement. (2) The result of this 

study showed the different result with the previous study. The previous study showed that converger and concrete 

could give impact on students’ academic achievement. This study showed that there was no significant correlation 

between converge learning style and English achievement. On the other hands, the result of concrete learning style 

has the similar result with the previous study which showed significant correlation between concrete learning style 

and English achievement since the subject of the study was high school students.  
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